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ABSTRACT

Language learners hold a set of beliefs concerfamguage learning, those beliefs may
influence the way students learn even though somestiit is not possible to identify them

easily. This thesis reports on a study that ingestid beliefs about language learning held by
326 Mexican students undertaking English coursethénEnglish Language Center at the
Technological Institute of Chetumal. Data were gegld through a modified version of the

Beliefs about Language Learning Inventory quesiaen(Horwitz, 1987). The aims of this

study were to identify the most and least commaguage learning beliefs about Learning
English, to identify whether there were represévtagender differences regarding English
language learning beliefs, and to identify if thexe relation between the students’ language
learning beliefs and their academic achievemerdofiege. Findings revealed that learners
held beliefs related to motivation, the suprematyhe age in the language acquisition, and
the expectations to learn the language; significhfierences among students’ beliefs were
also found related to gender. Finally, no significeorrelation was found between beliefs and

students’ academic achievement.
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CHAPTER ONE
INTRODUCTION

“Understanding language beliefs is essential toensthnd learner strategies

and planning appropriate language instructiorfHorwitz, 1897)

This thesis will present to identify the beliefddhby students of English as a foreign language
at a public higher education institution: the Teagical Institute of Chetumal (ITCH). As
Horwitz (1987) suggests, to acquire a second laggsaccessfully the learner must accept the
value of the learningin recent decades, research interest in secondreigtfiolanguage
learning has moved from teacher training to stutksarhing. Consequently, numerous studies
conducted by researchers such as Horwitz (198&ui Sa Gaies (1999), Kalaja & Barcelos
(2003), have been carried out from the learnerspaetive. These perspectives, that are also
called learners’ beliefs about language, have cmmmtify the domain of language learning.
Without realizing, learners learn to have the séetgavior or to acquire learning behaviors in
a second or foreign language class (Michelle, 2@8uEehl, 2003; Alexander, 2006). It seems
that the role of beliefs has been viewed as an iitapb construct to investigate due to its
impact on people’s behavior (Gabillon, 2007). lifocus on this statement, it will be noticed
that learners develop some beliefs that can inflagheir attitudes to language and learning,
and their motivation, and this shapes their expegs and actions in the classroom (Bernat &
Gvozdenko, 2005). However, an enigma may be digedvia trying to explain how learners

acquire, improve and apply these beliefs in legy@irsecond or foreign language.



Many searches have been done to study the belistsidents (Horwitz (1988, 1990), Banya
and Cheng (1997), Kalaja and Barcelos (2003), Be&&ravozdenko (2005) & Brown (2009);
nevertheless, few of them have been carried otiteérMexican contexts (Reyes, 2007, 2009),
Reyes & Murrieta (2008), Rojas (2008), Montalvo 20 Ramirez (2009), Reyes & Reyes
(n.d) that involve the learners’ beliefs in a fgreilearning language in Mexico. Although
some of the researches have been carried out binilersity of Quintana Roo (Reyes, 2009;
Reyes & Murrieta, 2008), they are not enough toehav better understanding in the
investigation about learning beliefs in Mexico. Téfere, further research in this area is
necessary to expand the understanding of the wayghich a variety of beliefs have an

impact in the learning of a foreign language, esgcat the language centers.

The process of the globalization has changed thddweconomy, the politics, and the
education. Because of those changes, the struatihe education is not permanent since the
modification of the school programs, syllabus, asdcurricula and content is needed. All
those changes have required people to competglobalized world. Therefore, in the field of
foreign languages, some institutions and univesitoffer some programs and academic
activities like courses, workshops, among otherkjclv are updated and have covered
students’ needs. Nowadays, the learning of a farligguage is required not only for getting
a job, but also to communicate. The creation aérimational enterprises demands people to
have a communicative competence in English whidjuires the four skills: listening,
speaking, reading and writing. In this case theHTl@as established some requirements that
students need to cover such as the necessity ofmooimating among them; those
requirements are based by the Common European t@inewhich describes in a
comprehensive way what language learners haveto ie order to use it for communication
and what knowledge and skills they have to devslo@s to be able to act effectively. The
framework also defines levels of proficiency whallow learners’ progress to be measured at

each stage of learning and on a life-long basis.

Therefore, some Mexican Institutes like the Tecbgmlal Institute of Chetumal (ITCH) and
universities like the Universidad de Quintana RAQROO) decide what language they teach,

and in what level, which is based according to @memon European Framework (CEFR).



Most of the times, this decision is based on thegpbnomy, geographical setting, the
institutional politics, its mission, vision and fgophy. In this case, it seems that in the ITCH
offer in their courses English Language as theggal. At the university level, however, the
teaching and learning of English are geared toveammunicative competency in all four
skill areas. In order to be updated, some instiigtiplace more emphasis on students, instead
of teachers. The self-learning has taken overallprevious conceptions about the teaching
and learning process. For example, some institaiheks universities are struggling to adapt
those competences and this student-based approdbkit curricula. For example, in 2009
the English syllabus has been modified in the Uit of Quintana Roo since it was
required to teach that language through competeandsalso the English language was
incorporated in the programs and syllabus of a#l thajors (see actas del H. Consejo
Universitario) The Language centered from the ITCH has also nemtitheir English
programs to be taught by competences, but focusngommunication. The ITCH and the
UQROO are including this approach to their schegiutations, in which they state that it is
the student who should take action in the procédsamning, a more significant role for the
student than for the teacher. So far, many instiigt have adapted their curricula to this

tendency and necessities; at least that is whedgsessed in their rules and regulations.

Consequently, the Technological Institute of Chetutnas integrated the learning of the
English Language in its curricula with the aim ettgg the high standard that organisms like
the SEP has established. For instance, the SEEhan80 certificate the majors of the ITCH
and set up the level of English which is equivalemta B2 (according to the Common

European Framework).

Hence, some Mexican college students perceiveitenifnglish as an important matter not
only because English courses are a requiremei@dohelor’'s degree from the university, but
also because English is a language requisite whesuimg good jobs. Then, the ITCH

professors try to set up some teaching tendendmgshvare applied to all the possible settings
that have to do with teaching. In these classesh&ra are trying to implement some
communicative approaches that emphasize the roldeoftudents in the learning process.

However, what students think about the languageaanmbrrect behavior becomes evident and



may interfere. For example, students show certalmbior that they think of as correct for
succeeding in learning a language like taking passiles. Regarding this, some researchers
have suggested that for the language learning psodthis attitude (being passive) taken by
students and other factors have a close relatiom the language learning process (Horwitz,
1987; Mori, 1997; Gabillon, 2000)

A great interest in this topic covers more impotdue to the fact that | have been working
not only with young students but also with teend adults. My students of fifth semester
were learning English as a foreign language in KREH (Technological Institute of
Chetumal) for a period of three years and | coallize that some colleagues had argued that
even though they have developed several techniquésities or methods in their classroom
some students still have several problems to |#anlanguage. As language teachers, we
must consider that the learners’ perspective aaddachers’ perspective are not the same and
can conflict in the foreign language classroom (#ita, 1987). Additionally, some colleagues
feel that learners are not motivated or they hawgh lanxiety about learning a language.
Influenced by our training and personal philosophkg, as teachers, think of our classroom as
a communication center in all the course in whiothbstudents and teachers interact while
our students are more likely to think of their s®8 as hard or easy and that their instructor is

a strict or lenient person.

Likewise, in my work with learners, | have oftenebestruck when students comment that
English is very hard for them, that just childrearh the language that they need to be in a
country where English is the first language, andt tih is impossible to learn it. | have
perceived that when some students have some bahefs learning English, they face a lot of
problems in their learning, whereas students wiktthat English is not hard find it quite
easy. On the other hand, the academic achievemast different among students with
different beliefs. | have perceived students’ conceabout their academic achievement
because they showed a great effort in learning iEimghs a foreign language but their
achievement was poorer than those learners wheueelearning English is quite easy. It
seems that some students, who believed that Enghsheasy, or that they needed to practice

more, managed a better achievement.



Therefore, it was observable the number of studentaplaining about the difficulty of
learning English, and the worst issue was thatesttsdwere getting behind for a semester, so
they would have to wait for a semester to takeratf@@ course they had failed, where in fact

for learning a language would require a differdtituade.

1.1. Statement of the Problem

At the Language Center from the Technological tasti of Chetumal, | have observed that
students have preconceived ideas about learningnguage that influence the way they
approach the learning of English. From the verst fitay, sometimes even before experiencing
an English class they express having many probtentsarn English among which they say
that oral and written production in English ardllsedifficult, that they are not good at English
and that it is easier for children than for themietarn this foreign language. These and other

beliefs regarding the learning of a language ase shared by senior English students.

Beliefs regarding the learning of a foreign langeiagn also be related to the materials used in
class, and previous experiences about learningdbnigl the secondary or high school. | have

observed that when students have had good Endéskes they tend to have positive beliefs

about learning English while others who have faitedir language class usually develop

negative opinions in general and about their abdlito learn a new language. Therefore it is

reasonable to assume that they have differentfeell®ut what learning a foreign language is

and how it occurs. It has also been observed tlwabem and men have different language

learning beliefs.

My colleagues and | have perceived that those fesetiemetimes strongly influence the way
they learn and perform in class and thus impagdt deademic achievement. Then my interest
for knowing more about those beliefs aroused. ikhhat if students and teachers are aware
of those beliefs they may have more opportunitieeplace or modify the beliefs that do not
beneficiate the learning of English.



| was interested in studying whether their positivenegative ideas influence their academic
achievement and whether there were any genderretifes regarding English language
learning beliefs. From my point of view, this isshas a direct relationship with students’
language learning process. As Zarate et al., (268u) beliefs somehow predict the results of

actions taken, and as beliefs, they are said tmbensciously present in the students mind.

1.2. Purpose of the Study

This research aims to:

a) Identify the most and least common language legrbeliefs about Learning English
of students from thé.anguage Centenf the Technological Institute of Chetumal
(ITCH).

b) Analyze if there are representative gender diffeesnregarding English language

learning beliefs.

c) Determine if there is a relation between the sttgldanguage learning beliefs and

their academic achievement at college.

Therefore, the relevance of this topic is not diolyteachers but also students due to the fact
that knowing student’ beliefs about language calp h®t only teachers to develop or
implement some techniques or strategies, but Alsstudents to know the reasons why they
are getting a low academic achievement. Likewisedentifying students’ beliefs about
learning English, teachers could prevent some éupnoblems students might have when

learning a language since they could identify thecfional and contextual.

Three research questions arise with the preseay:stu



1. What are the most and least common languageitggieliefs students of ITCH have?
2. What are the differences between men’s and winbetiefs?

3. Are students’ language learning beliefs rel&ettheir English Foreign Language (EFL)
academic achievement?

1.3. Limitations

This quantitative research will be conducted atTeehnological Institute of Chetumal. The
participants of this research will be young peagtledying English in the Language Center.
However, a limitation for this study will be thergieipants because they are students from the
first semester who are taking English 1 at the uaigg Center of the ITCH. Those subjects,

then, represent only a small percentage of thihalpopulation of the ITCH.

Even though there could be many studies done ipdkg most of them are carried out mostly
in the United State; there are not many that cbeldound in Mexico. Most of the information
comes from other countries like the USA, Austrakaissia, Hong Kong and a few others
countries (Horwitz, 1987; Sakui & Gaies, 1999; Bm\&009; Bernat, 2006; Erlenawati, 2002;
Truitt, 1995; Posen, 2006). Apparently, Mexico elayed in this field (Reyes & Murrieta,
2009), and then it is difficult to find informaticabout works done on beliefs in the country

which at the end sets a limit itself for the reshar

This research does not attempt to neither studyetheational background where students
have been educated, nor their sociocultural backgte like the relationship among the
surroundings and the development of the belief@nBhough, learners’ beliefs are variable
over time, from person to person, and setting tongethe results of this study present only a
static view of students’ beliefs since their opmsavere asked only once and at a center period
of time. Also, there is no intention of explainingunderstanding the origin and the causes of

the beliefs students hold.



1.4. Significance of the Study

This study will help to know the students’ beliedbout learning English as a foreign
language. This work is also relevant because ltgests are people who study in an external
center like the Language Center of the Technoldditstitute of Chetumal (ITCH) whose
objective is not the investigation. Thus, this studll establish a reference of investigation in
the ITCH because there is not a research work degato the students’ beliefs. Thus, it will
enable to determine a general outlook about howileg English is taught in this Language
Center.

On the other hand, this study is relevant becanseving the students’ beliefs about English
learning can help teachers identify more adequestehing techniques. The students can also
be benefit since it will enable to know in a gehevay how they face their own learning.
Likewise, by identifying students’ beliefs abouatring English, teachers could prevent some
future problems students might have when learnitgnguage. Teachers may try to replace

beliefs that might negatively interfere with thigarning process by more positive beliefs.

On the other hand, this research will provide pecattinformation concerning Mexican
students’ beliefs and whether those beliefs asgeadl|to students’ academic achievement. This
will be helpful for both EFL teachers and directofsnstitutes who deal with students, as well
as for students who deal with learning a foreigmgleage. The awareness about students’
beliefs can help teachers to improve and adaptedtexican context their language courses.

This study also provides students’ opportunitieseftect and analyze if what they have been
thinking of the learning process and the actioey #re involved in are the correct ones to get
the academic achievement they want. For exampldests might think why they succeed at
some things and fail at others and, think abouir teeperiences, they ask themselves why
success or failure has occurred. It is a part afidunature to find reasons for one’s successes
or failures. By seeking their beliefs explanatiansl understanding them, they can predict and
control the events that affect them and continueking, with the hope of succeeding again

and again.



Second, EFL teachers could identify students’ Eeli®nce teachers identify them, they could
see them as a real factor of the language leapriogess. Then they could reflect if their own
beliefs interfere with their students’ beliefs. Thars could reflect on their practice and
experience, and they could realize if what theyisi@xpected from students. As Horwitz
(1987) stated “Understanding language beliefs semtal to understand learner strategies and
planning appropriate language instruction”. Oncachers know what their students expect
from the course they could modify or implement t@ghes they are used to doing to improve
the learning process. Moreover, they may refledhismvariable when they are preparing their
lessons, also, when they are planning to modiffruetions, or procedures. The same could
happen when gender differences are found; somenacttould be taken to target both

genders.

Consequently, schools could diminish the serioablpm of failure or drop outs by creating

or modifying programs in which students’ expectasiare taken into account. The present
study can increase our understanding of how Mexgtadents approach the EFL learning
process, thus helping us to better meet theserggideseds, expectations, and goals. Horwitz
(1987) suggests that variables such as age, geadérstage of language learning may be

important sources of within group variation in lear beliefs about language learning.



CHAPTER TWO
THEORETICAL FRAMEWORK

In this chapter, the theoretical perspectives ltlzate addressed the study of the beliefs about
language learning will be presented. The theory tiescribes the students’ beliefs about
English learning from the language center of théHTwill be also emphasized. The study of
the beliefs about language learning has been iigadst within different approaches:
normative, metacognitive, and the contextual. Theselies are based in two different
theories: the theory of social representations #edtheory of social cognition. Next, an
overview of the most relevant variables looked itis study, and the concept of beliefs about
language learning are presented, followed by aevewwf some researches looking into the
origin of language learning beliefs and a reviewth&f concepts of language proficiency and

academic achievement is also presented.

The second part of this theoretical framework presa review of some studies related to
language learning beliefs carried out in differeahtexts; those investigations have studied
the same variables that are going to be analyzetlisnresearch. Hence, it is important to
begin with the explanations of the two theorieg thgpport this study.

2.1. Social Representation Theory

The Social Representation is a body of theory witBbcial Psychology, and in particular

within Sociological Social Psychology.. The tesacial representatiomvas originally coined

10



by Serge Moscovici in 1961 in his study on the p#iom and circulation of psychoanalysis in
France, and it is understood as the collectivecetdlon of a social object by the community
for the purpose of behaving and communicating. @aepresentations are “ways of world
making” (Moscovici, 1988, p. 231). A more detail@efinition that is commonly referred to
describe social representations as a system oksaldeas and practices with a twofold
function; first, to establish an order which withable individuals to orientate themselves in
their material and social world and to masterrit] gecondly to enable communication to take
place among the members of a community by provitiegn with a code for social exchange
and a code for naming and classifying unambiguotisyvarious aspects of their world and

their individual and group history (Moscovici, 1978 xiii).

This definition highlights that social represergas help us to make sense of our world and to
interact within it with other societal members. yhHeave the main function of familiarizing

the unfamiliar since it is the unknown or incompesible that may constitute a threat to our
socially constructed realities (Araya, 2002). Irhest words, social representations are
triggered by the realization of a gap between wha knows and what one does not

understand or cannot explain (Moscovici, 1961 dciteVoelklein & Howarth, 2005).

Araya (2002) mentions that the main parts of tr@as@epresentation theory are the collective
and the comprehension of the reality, beginningmfrits social construction. Every
representation can thereby be understood of béingted inside a dynamic semiotic triangle,
as proposed by Moscovici (1984b, cited in Voelkl&nHowarth). This triadic relation
specifies the three important dimensions of so@gychology generally and of every
representation in particular: thabject that is represented, tteibject that undertakes the
representation and theocial group (alter) whom the subject is positioning him- or herself
towards in undertaking this representation and igisalled the triadic model (Voelklein &
Howarth, 2005).

11
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Figure 1. Triatic Model of Moscovici of the SocRépresentation Theory

The Triadic model of Moscovici (taken from Voelkie& Howarth, 2005) shows that there is
not only a relation among the subject and the apjaat at the members of the Alter also
relate with the object and subject at the same,tiar& in this process, observations,
comments and critics can be elaborated; it meatstthan be elaborated the meanings of the
reality that have an influence in the decisiong thay of educating children or in the
elaboration of plans (Araya, 2002). Social représtgons are therefore not onlypaoductof
human agents acting upon their society but are lggpeescriptive and coercive in nature.
They become part of the collective consciousnesgeaally once they are “fossilised” in

tradition and taken for granted in social prac{idescovici, 1984a, p. 13).

According the Bandura (1991) the social represemtattheories may be studied through three
research lines of the social representations et bheen drawn through the time: (Pereira de

Sa (1998, cited in Araya). The three lines arefollewing schools:

Classic school:it was developed by Denise Jodelet and it was basedVoscovici’s
principles. In other words, it is more focused ba study of the development process of the
social representations, and it uses qualitativertigies especially in the content of analysis

and interviews.
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Aix-en-Provence schoolit was develop by Jean Claude Abric in 1976, afocused on the
cognitive process. It is also known as the strattapproach of the social representations, and

it uses the experimental techniques.

Ginebra school:it is known as the sociological school and itsmmipporter is Willen Doise.
This school focused on the condition of productiand circulation of the social

representations.

The classical school uses the processual approachube it is based on the qualitative
assumptions and it benefits the social, cultural #re social interactions analysis. On the
other hand, the Aix-en-Provence school is basetherstructural approach and it benefits the
cognitive and psychological development. The stmait approach has some close
characteristics of the social cognitive psycholadgyhe American line (Araya, 2002). Next,

the social cognition theory will be presented.

2.2. Social Cognition Theory

The social cognition theory was developed in theAWy psychologists that are within the
approach called social psychology. Branch (200@&dcin Araya) mentions that the social
cognition studies the ideas that people learn bichwag what others do and that human
thought processes are central to understandin@maity. While social cognitists agree that
there is a fair amount of influence on developngarterated by learned behavior displayed in
the environment in which one grows up, they belithag the individual person (and therefore
cognition) is just as important in determining madavelopment (Bandura, 1999). In other
words it explains how people acquire and maintartain behavioral patterns, while also

providing the basis for intervention strategies.
Social cognitive theory provides a framework forderstanding, predicting, and changing

human behavior. The theory identifies human behiaagoan interaction of personal factors,

behavior, and the environment (Bandura 1977; Band®86). In the model, the interaction
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between the person and behavior involves the inflag of a person’s thoughts and actions.
The interaction between the person and the enviesthimvolves human beliefs and cognitive
competencies that are developed and modified bilsmluences and structures within the
environment. The third interaction, between theiremwnent and behavior, involves a
person’s behavior determining the aspects of taeuironment and in turn their behavior is

modified by that environment.

According to Jones (1989), the fact that behavemies from situation to situation may not
necessarily mean that behavior is controlled byasibns but rather that the person is
construing the situations differently and thus flaene set of stimuli may provoke different

responses from different people or from the samgopeat different times.

On the other hand, Shunk (1997) points out thatst@al cognition of Bandura is a general
learning theory done by observations since it hasvg up gradually to cover the acquisition
and the practice of some strategies, behaviorsskilld. Schunk (1997) explains that the
social cognitive theory takes out the idea thatesttis learning is through the environment.
When people watch what others do, they acquire ledge, strategies, skills, beliefs, attitude
and rules. People also learn about the use ofdheenience of different behaviors because
they took them as models to reenact and they dexjmect actual rewards or punishments but

anticipate similar outcomes to their imitated babessand allows for these effects to work.

B
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Figure 2. Diamatric Interpretation of the sociafjoitive Theory.
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In the diagrammatic interpretation of the Socialg@itive Theory (taken from McAlister,
Perry, & Parcel, 2008), it illustrates how persaaad environmental factors affect behavior. B
represents behavior, P represents personal factoitse form of cognitive, affective, and
biological events, and E represents the externafr@mment. These factors, in turn, also are

affected by behavior and are affected by each other

Bandura’s emphasis was on the cognitive aspectsoaf people think about their social

experiences and how these thoughts affect theiwtgrand actions. Bandura introduced the
concept that learning can take places through nmaglthe behavior of others. He was the first
to explain the ideas of self-efficacy, as welllas tact that when an action occurs, the effect of

that action is not always immediate.

Bandura (1997) also mentions that the self-Reguias the main role of the social cognition
theory. He stated thaelf-regulation can be understood as one’s personal ability tdrabn
oneself through self-monitoring, goal-setting, feeck, self-reward, self-instruction, and
enlistment of social support (Bandura, 1991). Thpexyple do not behave just to please the
preferences of others since some part of their\behes motivated and controlled by internal
rules. Some very important concepts in psychology that lsarunderstood well with self-

regulation are self-efficacy, aself-concept(better known as self-esteem).

Self-efficacy is a more consistent predictor of d&ebr and behavior changes that any other
expectancy theory (Bandura, 1997). Bandura (1986éd ¢n Gabillon) defined sekfficacy
beliefs as personal beliefs (judgments) about onefsbilities to engage in an activity or
perform a task at a given level. Self-efficacy éksli provide the foundation for human
motivation, well-being, and personal accomplishmdihis is because unless people believe
that their actions can produce the outcomes theiajehey have little incentive to act or to
persevere in the face of difficulties. People d-efficacy beliefs also determine how hard
they will try, how long they will persist when theyn against barriers and how flexible they
will be under adverse conditions. If the self-edfty is positive, the labor will be more intense.
In addition, there will be more perseverance andenitexibility will be generated (Shunk,
1981, cited in Valentine, DuBois, & Cooper, 2004).
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On the other hand, self-concept is defined as fapasite view of oneself that is presumed to
be formed through direct experience and evaluatadapted from significant others. Self-
concepts are measured by having people rate howdestriptive statements of different
attributes apply to themselves,” (Bandura, 199¥0p.Salazar (2005), however, mentions that
self-concept is not a strong predictor of beha@srare beliefs in efficacy as demonstrate in
various research studies as Pajares & Kranzler5;1B8jares & Miller, 1994. If, over the
years, you find yourself meeting your standards Hiedloaded with self-praise and self-
reward, you will have a pleasant self-concept (rsgh-esteem). If, on the other hand, you
find yourself forever failing to meet your standarm@hd punishing yourself, you will have a

poor self-concept (low self-esteem).

To sump up, social cognitive theory is helpful fonderstanding and predicting both
individual and group behavior and identifying methon which behavior can be modified or
changed. After explaining what social representatamd social cognition theory, it is
important to set up the relation among beliefsjrtdefinitions and beliefs in the language

learning.

2.3. Beliefs’ Definition

Defining beliefs seems to be difficult due to tlaetfthat there are several terms to refer to
them. Those terms seem to reflect different rebeast approaches, theories and the purposes
of study. In different literature about beliefsaileer’s beliefs have emerged under different
categories such as metacognitive knowledge (Well86), self-efficacy belief (Truitt, 1995),
self-regulatory belief or attributions (GabillonQ@) and mental and social interpretations
(Bernat & Gvozdenko 2005; Braten& Stromso, 2005).

In addition to this, there are a number of termshsas “folk linguistic theories of learning

(Miller & Ginseberg, 1995), learners’ representasiqHolec, 1987), representations (Riley,
1994), learners’ philosophy of language learnindgprgham & Vann, 1987), metacognitive
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knowledge (Weden, 1986, 1987), cultural beliefs rfaar, 1988), representations (Riley,
1994), learning culture, (Riley, 1997), the cultofdearning languages (Barcelos, 1995) and
culture of language (Cortazzi & Jin, 1996),” in Balos (2003).

The definition of beliefs is given according inrtex of the purpose of the researches. For
example, beliefs are taken as an opinion of thi wé proposition without evidence (Gleason,
2001). On the other hand, Victory (1999) stated theliefs have been seen as cognitive
entities to be found inside the mind. Likewise,iéfslcan be understood as a state of mind in
the process of increasing understanding which nsesiones called deduction (Huglin, 2003).
According to Bernat & Gvozdenko (2005) and Breaetromso (2005), beliefs are a mental
interpretation that is derived from perceptionsnowunication and reasoning. As can be seen,
beliefs are not only considered an area of indi@idearners’ differences that influences the
process of a second language acquisition, butfbedie also defined as opinions and ideas
that learners have in the process of learning argetanguage (Kalaja & Ferreira, 2006).
According to Horwitz (1987, 1988) beliefs aboutdaage learning are preconceived notions,

myths or misconceptions.

As summary, the term dfeliefshas different definitions which are given accordiaghe type
of approaches researchers do (Barcelos, 2003; ddeB003; Gabillon, 2007Nevertheless,
for this studyHorwitz’'s definition will be used because it debess beliefs as the cognitive
dimensions that people use to understand the vaooldnd them (cited in Horwitz, 1998, p. 1)
and also because her investigation was also basdteonormative approachext, the some studies

that investigated the relation of beliefs and laaggulearning will be presented.

2.4. Beliefs about Language Learning

Success in language learning is influenced by nfaciprs. Some of them are associated with
the social context of the learning, cultural baliabout language learning, and the process of
language learning itself (Erlenawati, 2002). Theref many scholars in the field of language

learning include some factors such as age, geagétude, motivation, personality, culture,
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cognitive style and beliefs as part of individu#fetences among learners that can estimate
students’ success or failure in language learniBljs( 1985). Other authors have also
remarked the importance of beliefs. Horwitz (198f0; example, argued that language
learners indeed hold some beliefs about languagyaiteg. Hence beliefs are considered an
influence of the process and outcomes of secormfiorlanguage learning (Kalaja &
Barcelos, 2006).

Research about beliefs is not a new topic in fislaish as psychology and anthropology, but it
is in linguistics. In applied linguistics, belidfisve been of interest since the mid-eighties and
have originated from an earlier discussion of wblaaracterizes good language learners,
including such traits as motivation, aptitude, pesdity, and learning strategies (Kalaja &
Barcelos, 2006).

Current studies such as Barcelos (2000), and KakajBarcelos (2006), of beliefs about

Second Language Acquisition (SLA) describe thera aause-and-effect relationship to other
factors involved such as social backgrounds in SBéliefs, hence, can influence learners’
motivation to learn, their expectations about laaggilearning, their perceptions about what is
easy or difficult about language, and the stratedhey choose in learning (Richards &

Lockhart, 1994).

On the other hand, scholars taking social psychcdéd@nd sociocultural perspectives claim
that beliefs are acquired from the environmenthgy consider unreliable to talk about beliefs
without referring to the context they are from hesm beliefs are intertwined with the
environment (Gabillon, 2002; (Bernat & Gvozdenk@®032). Gabillon (2007), for example,
pointed out that language learning beliefs appearesbme different categories. She defined
that beliefs are constructed in a social and callteontexts where educators could use
appropriately if they understand them.

To summarize, students’ language learning coulddmstructed through the learning process

which might be interfered by some beliefs. Thoskefscan interfere in students’ learning
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progress which can be seen in their academic asmmient. Next, the definition of academic

achievement will be explained.

2.5. Academic Achievement

The importance of academic achievement, also knawrperformance standard (WETA,
2008), has grew up in the recent years becaubewssif students are doing well at school, or
not. However, the definition of academic achievememies among educators, policymakers

and other educational stakeholders (Lewelling, 2007

According to Valentine, DuBois, & Cooper (2004) @emic achievement is understood as the
expected performance of students on measures of drees. It means that students are
sometimes graded in a quantitative or qualitatiag about how they cope with or accomplish

different tasks given to them by their teachers.

In the past, academic achievement was often mehsooee qualitatively than quantitatively.
Teachers' observations made up the form of thesss®nt, and today' summation, or
numerical are methods that define how well a studerperforming at class (Valentine,
DuBois, & Cooper, 2004). Grading systems came excstence in America in the late
Victorian period, and were initially criticized dwe high subjectivity since there was no proof
about how much knowledge students got (Salazarb)2@3pecially in the language classes

since teachers could evaluate students by obsemgagibout their performance in classes.

Some years later, quantitative evaluation was usedyrade students in their English
performance like tests but teachers valued difteempects of learning more highly than
others. However, changes in the evaluation criterse suggested since there was not a
standardized system for grading and since gradinguages are not only exams but different
activities to perform. Students from different ihdions like the ITCH demonstrate,
nowadays, their knowledge by taking written and teats, performing presentations, turning

in homework and participating in class activities aiscussions.
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For this specific study, no special exam was desigimheir academic achievement was then
based on the grade obtained in the exam they sityesemester, i.e. from their English 1
exam. Thus students’ final grades of English 1ltarbe used as indicators of their academic

achievement during the course.

2.6 REVIEW OF THE LITERATURE

This section reviews some studies related to tlpéc towvestigated in this research. It is
important to mention that studies regarding langul@grning beliefs have been done within
three main approaches: Normative, Metacognitiveg &ontextual, however, since the
normative approach is the basis for this studywilt be described more broadly; next, a
summary of those approaches is also presentedwied by a review of some studies of
beliefs done in Mexico, the studies investigatihg gender beliefs, and finally the language

learners’ beliefs and academic achievement is ptede

2.6.1. Studies of Beliefs within the Normative, théMetacognitive and the Contextual
Approaches.

Some studies have been investigated within variesearch paradigms (Barcelos, 2003),
researchers have attempted to classify them. Ber¢2D03) & Bernal and Gvozdenko (2005)
distinguish three main approaches: nominative, cogfaitive and contextual. Barcelos’
classification (2003) was based on a definitionbefiefs, research methodology, and the
relationship between beliefs and other factorghis section, the studies will be grouped into

these three approaches mentioning the authorscbfaggproach and the main characteristics.
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2.6.2 The Normative Approach

To begin with, the term Normative Approach was uiedhe first time by Holliday (1994).
This approach defines beliefs as synonyms for pregigved notions, misconceptions or myths
(Barcelos, 2003). This approach is characterizedhieyuse of scale questionnaires in the
research of learners’ beliefs; also, it establisheause and effect relationship between beliefs
and behavior (Hosefeld, 2003). Hence, data collacis done mostly through the use of

guestionnaires, and the data analysis through igéigerstatistics.

It is important to mention that the most widely dgpiestionnaire to investigate beliefs about
language learning is the Language Learning Invgn{(®&ALLI) that was developed by
Horwitz (1985). This instrument, concerned aboldeasing teachers’ opinions on issues
related to language learning,” was created by gs@achers to list their beliefs, other people’s
beliefs, and their studies beliefs about languaagening. Later, some idiosyncratic beliefs
were eliminated, and the instrument was revised aomdplemented. The BALLI was later
piloted at the University of Texas at Austin. Orilse BALLI was finished, Horwitz aimed to

study and identify the beliefs of beginning univisréoreign language students.

Most of the studies done in this approach have tise®ALLI (Horwitz, 1987; Truitt, 1995;
Mori, 1999; Yang, 1992; Tercanlioglu, n.d.; Nikiéin2006), adapt it (Peacock, 1998; Nikitina
& Furuoka, 2007), or have developed their own daoestires (Campell, Shaw, Palgeman, &
Allen, 1993; Wen & Jonhson, 1997; Cotterall, 198%d in Kalaja & Barcelos 2006).

2.6.2.1 Studies within the Normative Approach

Horwitz (1985) did a quantitative investigation wleshe administered the teacher version of
the BALLI in addition to the Foreign Language Aitle Scale (FLAS) to students in her
methods classes. Based on observations, she cedclhdt teachers enter the methods class
with many preconceived ideas about language legraimd teaching, some of which can

impede with their understanding the information ahé techniques presented in class.
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Horwitz therefore recommended using the BALLI inadker training in order to
systematically assess pre-service teachers’ belefat language learning and teaching and to

take these beliefs into account when planning awtldping methods classes.

In a study of learner beliefs about language legymm an ESL context, Horwitz (1987) used
the BALLI to explore the beliefs of 32 intermedidé®el ESL students from diverse cultural
background. She studied some students who hadl#zethat some people are born with a
special ability to learn a foreign language; likesi she argued that students’ beliefs have
been considered as some stables and statics. dtegrpfofessors shared beliefs that the only

the best way of learning a language in living ie tountry the language belongs to.

In a subsequent study, Horwitz (1988) did anotkesearch in which, this time, she focused on
beliefs about learning strategies and student®aa&pons for language learning. her subjects
were university FL students of German, French grahh. The BALLI was administered to

241 students. In this study she found out thatb#eefs students were only representative on
first semester due the fact that the majority & sarners would drop out the language as
soon as they can, meanwhile other may modify theliefs. This quantitative research let her

establish that students hold a range of beliefls wairying degrees of validity.

Next year, Horwitz (1989) investigated the relasioip between learner beliefs about language
learning and foreign language anxiety. The BALLHam foreign language anxiety measure
(Foreign Language Anxiety Scale, Horwitz et al.68Pwere administered to 34 beginning
university Fl students of Spanish. Findings showext the more anxious students tented to
believe that only some people can learn a foreagiguage and that they themselves were not
part of this exclusive group. Based on the findilgsthis study, Horwitz concluded that
learner beliefs about language learning may bejarrsaurce of foreign language anxiety and
that negative experiences probably reinforce belieht special abilities are necessary to learn

a language.

Truitt (1995) investigated the beliefs about larggidearning of university students learning

English as a foreign language (EFL) in Korea usthg BALLI questionnaire and a
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background questionnaire. Her findings showed ttastudents had some differences in their
beliefs about language learning from those of Aoasriforeign language students (Horwitz,
1988). For example, she mentioned that EFL studeawe less confident of their personal
language learning, and they were less supportivéh®frole of grammar and correctness.
Another finding was that students felt that tratislawas not important, and reported that
they did not enjoy practicing English with nativpeskers, nor did they seem to have an
integrative motivation for learning English. An iompant finding was that students showed
that the most important part of learning a langusgkearning vocabulary. Mori concluded
that all the results suggested that students’ pusvexperiences can have an influence on their
beliefs about language learning. Kern (1995) andntMeBromley (1995) made similar
researches and they both obtained similar restihiey found that teachers and students’
beliefs did not match and they were having a negatifluence in the students’ performance

within the language learning class.

The same year, Truitt (1995b) did another resedrbis time, she wanted to investigate the
foreign language anxiety, and beliefs about languagversity students learning English as a
foreign language (EFL) in Korean; and to studyrtlationships among the students’ anxiety
levels and beliefs. A total of 204 students entblle undergraduate English course in Seoul,
Korean patrticipated in the study. A questionnamesisting of the Beliefs about Language
Learning Inventory (BALLI), the Foreign Languagea€troom Anxiety Scale (FLCAS,
Horwitz, 1983b), and a background questionnaire tnaasslated into Korean and administered
to the subjects. Results indicated some differemecdseliefs from the diverse groups. The
findings provide evidence that learners’ beliefowblanguage learning may be based on
cultural background and previous experiences. Alsarean subject had higher levels of
foreign language anxiety. These findings suggestatiKorean learners do indeed experience
foreign language anxiety, and that learners fromage cultures may have higher levels of
foreign language anxiety than those from otherucelf. Also, Truitt concluded that beliefs
about language learning, particularly low selfdfiy/confidence in speaking and beliefs

about the difficult of language learning may bearse of foreign language anxiety.
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Some years later, Peacock (1998) tried to verifBALLI's results are reliable and to

investigate if his result were the same that Harwitd (1989). He states that Horwitz

suggested that if learners’ perception or beliéftsud learning a foreign language differ from
teachers’ ideas, their academic achievement magffeeted. He made a research of 202
Chinese learners in ten EFL classes, and 45 Enggesthers using Horwitz’'s BALLI. In the

results of this study, Peacock exposed those leawlo beliefs that learning a foreign

language is just a matter of learning a lot of graris rules had a less proficiency than
learners who thought otherwise. He pointed out thase students who hold this belief focus
on memorizing grammar rules, is due the teachewctid tasks. A negative issue of this
belief, according to Peacock, is that studentsccbelcome so dissatisfied with teachers who
do not emphasize grammar in classroom tasks ankimgagssays. Another finding was that
students who believed that people who speak maredhe language were all very intelligent
feel their progress may feel some frustration arsdadisfaction when they feel that their
learning progress is slow. In general, Peacock skoin his quantitative research that the

BALLI’s responses were similar to those of Horwitz.

Mori (1999) wanted to find out how learner beliefee related to the ability to combine
information from word parts and context in intetprg novel semantically semitransparent in
university students. Nevertheless, she found @naguage learners’ word inference strategies
at least partially reflect their beliefs about l@ag in general and language learning in
particular. In the same year, Mori (1999), on thieeo hand, tried to study the relationship
between the strategies learners use to interpfamiliar words in a target language and how
to interpret kanji words. Her quantitative inveatign carried on to discover that language
learners’ word implicate some strategies that ceftbeir beliefs about learning a language.
She found out that if students believed that tlanieg is quick, they would perceive that

learning a foreign language would be easier froose¢hwho believe it is difficult.

In the same year, Yang (1999) studied the reldtipnbetween college EFL (English as a
foreign language) students’ beliefs about langulegening and the use of their learning
strategies. A total of 505 university students eiwan participated in the study. The study

was conducted by using the English Learning Ques#doe, which was composed of
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Horwitz’'s (1987) BALLI inventory, Oxford’s (1990)he Strategy Inventory for Language
Learning (SILL) and a few questions that were desigby the author. The questionnaire was
translated into Chinese, pilot tested and modified the study. The factors identified in
Yang's (1999) study differ to some extent from thassification that Horwitz (1987) used.
However, Yang emphasized that the factor analysis an exploratory one and it did not
explain why certain items fell into one factor eetl of another. This study showed that the
subjects had a strong sense of self-efficacy aleauhing English; some students thought that
they would learn to speak English very well. Thbjeats also believed in the importance and

usefulness of speaking English and expressed rgsimterest in learning spoken English.

Yang (1999) found that the students’ self-efficaejiefs were strongly related to their use of
all types of learning strategies, especially fumaail practice strategies. In other words, these
students would actively create opportunities to Esglish outside the classroom. Another
correlation was found between the value and natfitearning spoken English and the use of
formal oral practice strategies. The students whiteearn to speak English very well, and
thus focused on the practice of pronunciation. T$athey were interested in learning formal
aspects of English, rather than functional or comicative use of the language. Yang also

suggested cyclical relationships between learrmtsefs, motivation and strategy use.

Bernat (2006) researched on beliefs held by 262liEndor Academic Purposes (EAP)
language learners at an Australian University. BA&LI was used to collect data, which was
later compared with an American study of 156 EARrders (Siebert, 2003). Findings
revealed that both study were similar in all categgp Both groups believed in child
supremacy with respect to the age factor and stggbdhe concept of foreign language
attitude. It was reported that caution should beenain generalizing that beliefs about
language learning vary by contextual setting. Rattie individuals’ complex metacognitive
structure (as affected by a number of social, calfucontextual, cognitive, affective, and

personal factors) that is responsible for the stapature and strength of these beliefs.

The same year, Altan (2006) explored the beliefsualtanguage learning of foreign-major

university students. The participants were 248ifiprdanguages major who belong in the
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departments of English, German, French, Japanesdi@bic and they were all going to be
the teachers of the language they were learning.BALLI was administered to collect data.

A minority of English Language students reporteeytthink English is a language difficult
language to learn because they need a lot of tnget it, some of them said that it cannot be
learnt in one hour a day of study. In additions tstudy also showed that some students expect
to speak the language they are learning in an listieaeamount of time; that it is easier for
children than for adult to learn a foreign languagfgat women are better at learning
languages; that learning another language is aemait learning new vocabulary and
grammatical rules; that repetition and practicetha laboratory is important for learning
languages; that guessing a word you do not knoingrtant; and that speaking with an

excellent accent is important.

Nikitina & Furuoka (2007) conducted another studyhwi07 Russian language students at
Malaysian University to investigate the beliefs abbbeginners and intermediate learners in
order to assess which areas of beliefs were conyrsbrared. The modification of the BALLI

was done in a Malaysian context to collect datédhe Tesults showed that the majority of
students agreed that children were more adept sggglearners than adults, that learning a
language mostly involves memorizing new vocabulagygammar and requires different

strategies from learning other school subjects, ¢ixaellent pronunciation was important as
the same as knowing a foreign language. On ther dthed, students disagreed with the
beliefs of people who are good at science and meties are not good at learning language,
learning a language is about performing translatiom one’s mother tongue, and one should

peak only when is able to produce error-free laggua

Loewen, Li, & ELT (2009) focused on the languagdédie about grammar instruction and
error corrections. The instruments used for thieaech was the BALLI. In their quantitative
research, it was found that ESL and EFL learneve Isame different beliefs about grammar
instructions and the use of error correction. Fgdialso showed that learners that they hold
negative views of grammar instruction and still evth prioritized communication over

grammar.
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It can be seen that more research was conducted the BALLI as the main tool; however,
other researches omitted some of its questionsddedch some more. Also, other studies
decided to make use of other questionnaires insie#ite BALLI and/or complemented their
study with interviews or observations. Next a revief some of those investigations will be

presented.

2.6.2.2 Non-BALLI Research

There are other researchers who have the BALLleasstio develop their own questionnaires
which included different kind of questions, like ewp questions, multiple choice format
guestions, and also some considered the additievribhg tasks and activities. For instance,
Kuntz's (1996) used her own version of the BALLhet Kuntz-Rifkin Instrument. She
investigated the beliefs about learning held byversity students enrolled in Swahili
compared to those of students French and Spanisterlfindings, she identified that students

of Swahili do hold unique beliefs concerning langgidearning.

Sakui & Gaies (1999) investigated the relationshia their differences between Japanese
learners’ beliefs and EFL teachers' beliefs. Inrthevestigation, they developed a 45-item
guestionnaire in a Likert-type scale. They expdbed students' beliefs about learning English
were related to the distinction of many teachesaé&raditional and contemporary approaches
to language teaching and learning. They established own questionnaires where they
reveal that there are some difficulties nearbyrésfto emphasize oral communication ability

as a primary aim of instruction which is diffictdt implement.

Cotterall (1999) first worked with her own designgdestionnaire in 1995. Later on, she
studied the language learner beliefs of a grougtwafents enrolled in an English for Academic
Purposes course. The study aimed to identify sihedsions underlying learner responses to a
guestionnaire (role of the teacher, role of feedp&arner independence, learner confidence
in study ability, experience of language learniagg approach to studying) and explored the

relationship between each factor and autonomougubsge learning behavior. In her results
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she reported that teachers need to allocate diassand attention to raising awareness of
monitoring and evaluating strategies, as well aprvide learners with opportunities to
practice using metacognitive strategies. Regarthngeachers, she considered that they also
needed to explore learners' beliefs about theilitylds language learners and take action
where they discover that learners lack confidefités would allow teachers to acknowledge
their learners' beliefs in the design of classraasks and in the organization of learning

opportunities.

Some years later, Riley (2006) studied the bel#fsut language learning of the first year
university students in Japan. The questionnairevtlaa used to collect data was developed by
Sakui and Gaies (1999). There were also formeddtudents discussion group to provide
further information. He wanted to explore the diffieces between student beliefs and teacher
beliefs, the change in student beliefs during srsmwstudy and the relationship between
student beliefs and second language proficiencythtn results, he found out that some
students seem to hold a variety of beliefs to vayyeliefs. Also, there were some significant
differences related to translation, the difficutty language learning, error correction, and

motivation.

Most of these studies within the normative apprdaave provided a general idea of the kind
of beliefs about SLA and FLA students may have.rBbeugh it was the first approach to the
investigation of beliefs that was originated, thevelopment of the BALLI marked the

beginning of systematic research on student beldfsut language learning, and some
subsequent research studies identified common fbebenong language learning. This
approach has helped to develop important reseasrige$indings related to beliefs and their

relation to other variables.

2.6.2.3. Advantages and Limitations

Questionnaires have been the most commonly usetheininvestigation of beliefs about

language learning in the Normative Approach. Amtmg advantages mentioned by authors
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such as Barcelos (2000) and Bernat and GvozdenB05)f2questionnaires are seen less
threatening than observation. They are also vesfulif the researches have limited resources
and time. With gquestionnaires researchers can gatf@mation from many people at one
time, and with only the questionnaire and a pepeoicil. Moreover, it is easier to analyze data
through questionnaires, and can be used with laogeber of students (Gimenez, 1994). As
there is not a wide range of expected answersgdotmes easier to collect and process the
answers obtained. Questionnaires also afford poeciand clarity, allow access to outside
contexts, and allow data to be collected at diffetene periods (McDonough & McDonough,
1997).

On the other hand, questionnaires also have thaiations. Some of them are that they make
it difficult to guarantee consistent interpretatlmnindividuals. Also, respondents tend to reply
what they think would be appropriate and not whathiould be (Gimenez, 1994). What is
more, questionnaires restrict respondents’ chdigesaming the answers according to a pre-
established set of statements. As questionnairemtiallow students to use their own words
and metaphors, they make it difficult to investegatliefs in students’ or teachers’ own terms
(Block, 1997).

In summary, within the normative approach, inforimaton beliefs is collected through the
use of questionnaires and analyzed through deseiptatistics, and the perspective adopted
is the quantitative. There are advantages of uguggtionnaires as the main tool for collecting
data, such as time saving, information easy toyaealnd application of the questionnaire as
many times as it is needed. However, there arddtians that need to be considered since
they may affect the results of the research. Irelotd complement the information that
guestionnaires in the normative approach produesgarchers aimed at investigating beliefs
using other data collection methods that would hikpm get a better understanding of
students beliefs in which students would reporirtheliefs in their own words. This is how

the metacognitive approach was identified.
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2.6.3. The Metacognitive Approach

Studies within this approach define beliefs as nwaitive knowledge. According to Wenden

(1987), metacognitive knowledge is defined as thbls, stable although sometimes incorrect
knowledge that learner have acquired about langulegening and the language learning
process (p.163). This approach shows a strong @gseffect between beliefs and behavior.
Examples of authors using this approach are Cd{t€t899), Reley, (2006), Wenden (1999,

2001), Victori (1992, 2000), among others.

Wenden (1999), who is one of the most advocateshisf approach, makes a between
knowledge and beliefs. She describes beliefs asvithail, subjective understandings,
idiosyncratic truths, which are often value-relatatl characterized by a commitment not
present in knowledge. Whereas knowledge is viewedfaatual, objective information,

acquired through formal truths. The data collectwithin the Metacognitive approach is
carried out by verbal accounts gathered throughi-seoctured interviews and self-reports
(Hosenfeld, 2003). Content analysis is used toyaeahis data.

Researchers have usually designed their own questies (Victori, 1992) to address specific
aspects of the theoretical framework of metacogmiknowledge. The distinction between the
metacognitive approach and the normative approsathel framework that defines beliefs as
metacognitive knowledge and their relationship vaititonomy. Most of the studies within this
approach see metacognitive knowledge as an edskatiare in helping students to become

autonomous.

2.6.3.1. Studies within the Metacognitive Approach

Wenden (1987) explored learners’ explicit presorgbeliefs with the purpose of determining
whether the learners held such beliefs, and i@t those were. She interviewed 25 students

who had recently arrived in the USA and were eatblin advanced level classes of a

language program at a university. The findings aéae that learners held prescriptive beliefs,
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which Wenden categorized into three groups. Trst §roup was the importance of using the
language in a natural way that is, practicing, kimg in the second language, and living an
studying in an environment where the target languesgspoken. The second group was
concerned with the importance of learning aboutl#mguage such as learning grammar and
vocabulary, taking a formal language course, legrrfrom mistakes, and being mentally
active. The third group emphasized the importanc@evsonal factors such as emotional
aspect, self-concept, attitude and aptitude fomiag. In her study, Wenden compared the
beliefs with those in the BALLI. She found that yheere very different, and others were not

represented in the BALLI.

With the purpose of expending an understandindgneffinction of metacognitive knowledge

in language learning, Goh (1997) investigated f&®L learners’ metacognitive awareness
about listening. The data was obtained through dearaers’ diaries. In her investigation, she
asked learners to keep a listening diary where desgribed the way the listened, react to, and
perceive the information. In her investigation, sipplied the knowledge, task knowledge and
strategic knowledge. The study revealed that learhad a big high degree of metacognitive
awareness, and were conscious of their learniagesjfies in listening. One of the strengths of
this investigation is that learners become awarthef learning styles, strategies and beliefs

that could escort them to improve their own leagrpnocesses in other context.

In other study, Wenden (1999) set up that learnatdcacquire this knowledge unconsciously
by observing and imitating at any age. She poirdetthat beliefs, in this approach, are
seemed as a system of linked ideas which someeaf tire accepting without question and
other are confirmed by learners’ experience. Shso dlolds that learners may get it

consciously by listening to others such as paremteachers (Sozcukler, 2007).

Fan (1999) investigated the beliefs and strategie529 Hong-Kong students in learning
English. Findings of the study revealed a conststelationship between language learning
beliefs and strategies as well as other complicedéationships between them. In addition,
language learning beliefs and strategies relatedhighh English Proficiency have been

revealed. Some important finding found in this a@sk were that nobody can learn English
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without hard work; doing a great deal of listeniisgimportant to learn English; and that
selecting appropriate learning strategies for liegEnglish is important. Fan suggested that
most research needs to be conducted into studémtd$ferent ages, cognitive backgrounds

and interest in the language to understand morkatigeiage process.

Some years later, Riley (2006) explored the belafsut language learning of the first year
university students in Japan. The questionnaireldped by Sakiu and Gaies (1999) was used
to collect the data. The study explored differermetsveen student beliefs and teacher beliefs,
change in student beliefs during a course of stady, relationships between students beliefs
and second language proficiency. Significant défees were found between student
responses and teachers responses. The four mais afe difference were related to

translation, error correction, the difficulty ohiguage learning, and motivation.

Sozcukler (2007) investigated the metacognitivevkedge or beliefs about language of
Turkish EFL learners. He wanted to attest to wirethere are differences in belief systems
among learner groups according to the contextsglsamcademic), gender, age, and grade
level. In his study, he established that TurkishLB€arners have an extensive range of

conceptions both similar to and different from thetacognitive knowledge.

A similar study was done by Goh & Xue (2002) whoestigated the metacognitive
knowledge about language learning among 177 Endlesiguage learning in two different
environments, China and Singapore. To collect,dats0-item questionnaire was used. The
guestionnaire was based on a three-dimensionaleframk of metacognitive knowledge:
person, strategy, task (Flavell, 1979). Findinggeaded that despite being in two different
environments, both groups held many similar vielwsut language learning. For example,
both groups shared many similar views in personwkedge that is knowledge about
themselves and other people as language learrtezse Were also similarities in some aspects
of knowledge about learning strategies. Both groagseed that an effective way to learn
another language was through using it in everyaaynsunication. An interesting point is that
while both groups shared this common view. Othedifigs showed that although language

environments can influence individuals’ metacogeitknowledge, it may take a long time for
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long held views to be changed. They usually renfi@iriong periods to modify any personal

beliefs (seen as metacognitive knowledge) of thguage learning process.

More recently, some studies have started investigabeliefs from different perspective.

Thus, there are some heterogeneous groups whitldenstudies that have defined beliefs
according to the different theoretical frameworks.goal is to describe beliefs embedded in
students’ context. This is the name of the folloyviapproach known as the Contextual

Approach.

2.6.3.2. Advantages and Limitations

Among the advantages proposed by Barcelos (20@Bamat and Gvozdenko (2005) are:

1. The use of interviews gives learners the oppidstuto elaborate and reflect on their
experience. It means that interviews allow studemt$efine and evaluate the learning process
in their own terms (Block, 1997, as cited in Baose2000 p. 19).

2. The interviews in this approach are a constawmit find it gives learners the opportunity to
elaborate and reflect on their own experiences.altssvers are more completed, and it seems

that interviews can have a “normal” or “real” corsation and answers.

On the other hand, this approach, the metacognitives not infer beliefs from actions, but
only from intentions and statements. What's mosdiefs are connected to experience, the
context, and its influence on students’ beliefs mp¢ considered. Other limitations is that
beliefs are seemed as ways to transform learntydatter learners, and they are considerate
as abstracts entities inside learners minds; ® ghme respect. Thus, beliefs are not stable;
they are socially constructed, interactive, somahature and variable. However, in order to

know how beliefs are affected by the context, a approach was created
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2.6.4. The Contextual Approach

In the contextual approach, beliefs are viewed @sirs students’ contexts. Researches
(Barcelos 2000, 2003; Kalaja, 2000; Liao, 2006)ndb use questionnaires or see beliefs into
metacognitive knowledge. Hence, this approach dedustudies that have been defined
beliefs according to various theoretical framewptkgy have collected a variety of types of
data, and used diverse data analysis. The main a@jo#iis approach is to get a better
understanding of beliefs in specific contexts bynbming different methods to interpret

students’ beliefs in their contexts (Barcelos, 2000

Beliefs are investigated by using a variety of rodt that include using ethnographic
classroom observations (Alle, 1996; Barcelos, 1Z98)0), diaries and narratives (Miller &
Ginsberg, 1995), metaphor analysis (Ellis, 200X)d aliscourse analysis (Riley, 1994;
Grigoletto, 2000; Kalaja, 1995).

According to this approach, beliefs are characterias contextual, dynamic and social.
Within this approach, participants’ perspectived #re way they organize their perceptions of

events are essential.

2.6.4.1. Studies within the Contextual Approach

In her study, White (1999) used phenomenographyngite expose how learners experienced
and interpreted self-instructed language learni8ge used interviews, raking exercises,
guestionnaires, and scenarios to gather data. tddy ®©f students’ beliefs about distances
self-directed learning emphasizes the notion otexinas what learners construct as they go
along. White points out how beliefs helped learrieradjust to the new environment as they

revised and adapted their initial expectationsgaided experience in the new context.

In the same year, Benson and Lor (1999) proposedki into consideration three levels of

analysis: conception, belief, and approach. Thgyoggd whether or not a higher order of
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conceptions of language and language learning doilidentified, and whether the notion of
approaches to language learning could help underdtee function of beliefs in context. The
participants were 16 first-year undergraduatessBerand Lor found that learner’ conception
of the object and process of learning were infliz¢mh the learner’s beliefs and subsequently
learning strategies. They showed that conceptioheafming constitutes a higher level of

abstractions than beliefs.

Barcelos (2000), on the other hand, did a qualigatesearch in which she studied the learning
teachers' beliefs and their influence on the deraknt of learners' beliefs about language and
language learning; in her study she found out thate is a relationship of mismatch,

similarity, and neutrality between different teacheand students. This study that was
developed later with in 2003 is a summary aboutesatudies that have done a review of
common methodologies used in the investigation ediels about SLA. She analyzed some
select studies on learner's beliefs about SLA, disdussed about their methodology, and

mentioned their advantages and disadvantagesmf the

In the same year, Grigoletto (2000) investigated thpresentations of English held by
students of English in Brazilian public schools.t®aollection included 50 written reports
about some questions written by the researchersenu-structured interviews with eight
students. She found three main discourse analgastrtictions: a) to know English is to know
the school subject; b) to know English is to usefiectively in communication; and c) to
know English is to master this language carefulig gerfectly. She concluded that each
student affiliates himself/herself to at least tdiefs and that these beliefs are part of how

she/he relates to the school discourse.

Liao (2006), on the other hand, joined the languagening beliefs with specific fields like

translation and grammar errors. For example, irgbaitative and quantitative study, he tried
to explain how Taiwanese learners believe thatgusive translation help those to learn
English Language and develop some abilities suckeetsire, comprehension. His results
showed that many students believe that transldigigs them to acquire English language

skills such as reading, writing, speaking, vocatylaioms, and phrases. Therefore, he set up
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that translation learning was more effective thantext learning in learning new vocabulary

words.

2.6.4.2. Advantages and Limitations

The advantages of this approach is that it offdssoader definition of beliefs as dynamic and
social, a different methodology to investigate dfsliis proposed, and it presents a much
positive view of learners than the normative andac®gnitive approaches because it takes

students own perspectives and contexts into account

Some of the limitations of this approach are theté is no evidence that with this approach
researchers place enough importance to the inienaoetween beliefs and actions, only the
context aspect is crucial for their beliefss observed with the examples of research done in
the contextual approach, studies are more suitalifle small samples, and it is time
consuming. The amount of techniques for data andlecsuch as observation, and repeated

interviews, does not allow any researcher to halvig aample universe to work with.

To sum up, it is important to point out that thetiictions between the three approaches may
not be simple. The choices of the methodology @ dipproach depend on the types of
guestions the research is looking for. Also, mdghe researchers have described the sort of
beliefs that it can be encounter in language da@ssr This seems that recent studies
(Barcelos, 2003, Brown, 2009; Gabillon, 2007; Y002; Reyes, 2009; Reyes & Murrieta,
2008) have been combining questionnaires with cbass observations and analysis, and case
studies. Although some researchers (Horwitz, 19889; Hosenfeld, 2003, Loewen, Li, Fei,
& ELT, 2009) focus on specific purposes, they dbw that beliefs influence students’

behavior in one or other manner.
Likewise, whenever the topic of foreign languagmes up in a conversation, many people try

to express themselves their views and opinions talaoguage learning. Therefore, having a

belief about language learning means to have aoriigupt relevance and both a conception or
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misconception about it. It is established thatdfeldetermines actions and ways of behavior
in a negative and affirmative manner (Marin, n. @hnsequently, even though learners’
beliefs about language learning would seem to haveotorious significance in the

understanding of students’ expectations of theigleage classes, they have remained

unexplored.

2.6.5. Summary of the Three Approaches

In the following table, Barcelos (2003, p.9) shatws features, advantages and disadvantages

of the three approaches to the research of beledst language learning.

Methodology
Data Collection
Data analysis

Definition of
beliefs

Relationship
beliefs/actions

Advantages

Table 1. Summary of the three approaches

a) Questionnaires
b) Descriptive statistics

Preconceived notions,
misconceptions, and
opinions

Good indicators of
future students’
behaviors, autonomy,
effectiveness

Allows investigating
beliefs wit large
samples, different.

a) Interviews and self-
reported
b) Content analysis

Metacognitive
knowledge: stable of
fallible know of
second language have
about language
learning

Good indicators of
future students’
autonomy, and
effectiveness, though
influence of other
factors.

Students use their
own words,
elaborate, and reflect

a) Observations,
interviews, diaries, life
stories

b) Interpretative analysis

Part of our culture of
learning and
representations of
language learning in a
given society.

Context-specific. i.e.
Students’ beliefs are
investigated within the
context of their actions.

Beliefs are investigated
taking into account
students’ own words and
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Slots, outside contexts.  upon their language the context on students’
learning experiences. actions.

Limitations Questionnaires make it  Beliefs are inferred More suitable with small
difficult to guarantee only from samples only.
consistent statements. It is time consuming.
interpretation by
individuals.

Respondents tend to
reply what they think
would be appropriate
Restrict respondents’
choices by the

research.

Research Horwitz, 1985, 1987; Cotterall, 1999; Goh, Barcelos, 1995; Allen,
Truitt, 1995; Mori, 1997; Victori, 1992, 1996; Berson and Lor,
1999; Yang, 1992; 2000; Weden, 1999, 1999; White, 1999;
Tercanlioglu, 2005; 2001; Barcelos, 2000;
Nikitina, 2006; Reley, 2006; Yang, Grigoletto, 2000;

Peacock, 1998; Nikitina  1999.
& Furuoka, 2007; Kern,

1995; Mantle-Bromley

,1995; Mori, 1999;

Bernat, 2006;

The above mentioned studies correspond to the #ppmaches identified to the investigation
of beliefs: the normative approach, the metacogmiipproach, and the contextual approach.
Whereas within the normative approach, beliefs al#€lA and SLA are defined as the
opposite of knowledge and investigated in a discrishion, within the metacognitive
approach, beliefs about ELF are defined as metadtbogrknowledge and are investigated
though interviews, giving students a chance toths@ own words in telling a bit of their
experiences. Both the normative and the metacegrapproaches fail to take into account the
experienced-based nature beliefs by not lookirgehefs in students own terms and by paying
attention to the social context of beliefs. On thieer hand, the contextual approach tries to
understand beliefs about EFL in the social context.

In addition, quantitative research studies in tlenrative approach provide clarity and

precision through the use of well-designed quesaoes and descriptive statics. Quantitative
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research studies can include a large number otstsbpnd afford the anonymity; they are
suitable if the researcher has limited resourcestiame, and they also allow access to outside
contexts and data to be collected at differentoalsriof time. Some of the limitations of the
guantitative studies are that the beliefs infeiiregtudies within the normative approach are
only those identified by the researcher. In additi@spondents can confuse or misunderstand

some items in the questionnaire and produce diffengerpretations to those statements.

On the other hand, qualitative research studied siscthe ones within the metacognitive
approach and the contextual approach are smaksctilidies. Whereas the metacognitive
studies use interviews and self-report and conseratlysis to collect data, the contextual

studies use observations, diaries, and cases @iestlike life stories, metaphor analysis and
interpretative analysis to collect data. The bslieferred in studies within the metacognitive

approach and the contextual approach are studewts'word, experiences and reflections in
their language learning process. Some limitationthimv the metacognitive and contextual

approaches area that beliefs are inferred only fstumdents’ statements; studies are more
suitable with small samples only and are more tomesuming. Therefore, the methodology
selected in language learner beliefs studies wafpethd on investigations’ purposes and
guestions of inquiry. Since this study is basedHonwitz research on beliefs about language

training, the normative approach would be used.

2.6.6. Studies of beliefs about learning English asforeign language in Mexico

As it was established at the beginning of this wtstudies of beliefs done in Mexico are few
and they were found in the Mextesol Journal reparid in important congress (Reyes,
Murrieta & Hernandez, 2009). In those documentsas found some studies about “teachers
beliefs and their evaluation practice (Araujo-Alda y Nacud, 2007), teachers’ beliefs and
their classroom interaction (Funderburk, 2008)dsetis’ and teachers’ representations about
French learning (Voissin y Summo, 2008), and beliebout English language learning
(Reyes, Murrieta y Hernandez, 2009a)” (cited in é&WMurrieta & Hernandez, 2009). It was

also found some studies which were related to fsebout English learning in Taiwanese
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students (Reyes, 2009), beliefs about English iegrm Mayan students (Murrieta, 2009),
and beliefs about English learning in Students gliEh Language major ((Reyes y Reyes,

n.d). Nevertheless, studies of students’ belieialanguage learning will be presented.

Reyes, Murrieta & Hernandez (2008) did a narratjualitative investigation of beliefs about
English language learning. Their subjects were @asge students who studied the English
language major in Mexico. The aim of the invesimatwas to know what beliefs students
hold, the relationship about their past culture aich the effects were when students learn
English. Results showed that students mentionet thiey could not learn when making
translation from English to Mandarin; that it iscessary to spend some time when learning a
foreign language. They also mentioned that a geadher is someone who is an expert in
their subject, and that is organized. Subjects ammmtioned that they feel the cultural
differences in the way of teaching in both coustrilexico and Taiwan; and subjects also
mentioned that it is quiet difficult for them to agut themselves in the Mexican teaching

method.

Rojas (2008) studied the beliefs of 107 Mexicamestus who were taking English in the first
semester of the University of Quintana Roo. A qiiatve study with the normative approach
was used to find out the relationship between fsebdout language learning and gender. A
modified version of the BALLI was used to colleetta. Rojas found that those students had a
diversity of functional beliefs that let them ledvetter. However, she also found that students
hold some dysfunctional beliefs that could damdgsrtlearning. The items added to the
BALLI showed that students take into account tHerefthe independent work and the good
learning strategies could improve their learninge Slid not find any significant gender

difference.

Reyes & Reyes (n.d) did a qualitative investigatismg the phenomenological approach. The
objective was to determine what beliefs universtydents of first semester hold about
English language learning, the impact that thodiefisehave in students and the expectations
to choose the major. Results indicated that stedemgntioned that everybody can learn

English and they need time and effort to learn kauage. That the learning strategies most
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used were translations, see movies, listen to sag$ do grammatical exercises. Students
also mentioned that a good teacher is someone valstens their subject, that is organized and
that is affective with students. Only two studeintsn English language major mentioned that
they really want to be teachers, but the rest efstiudents study that major for other different

reasons.

The same year, Narvaez (2009, mentioned in Reyasyridth & Hernandez) made a
gualitative study based on a fundamental theoliptestigate the university students’ beliefs
who study English about teachers and their teacl8hglents mentioned that teachers should
know the topics they teach; that teachers shouldldbe to transmit knowledge and to give
orientation and motivation in the students’ leaghiprocess. Students also recognized

teachers’ authority and they emphasize that theyrfiore the active classes.

A different investigation was done by Ramirez (20880 used the quantitative investigation
to study the Mexican students who were taking Hrandhe English Language Major in the
University of Quintana Roo. A modified version detBALLI was used to collect data. The
aim of this study was to analyze the studentséefekbout learning French and to find out any
differences among gender. In her findings studsintsgly agreed that it is easier for children
to learn a foreign language than adults; that é@dy can learn a language; that it is
important to have an excellent pronunciation, thatimportant to repeat and practice French;
that learning French gives people many job oppdras; and that it takes time to develop the
language skills. Ramirez (2009) also found thatletis showed students considered French
as a neither easy nor difficult language, and thay learn it properly from 3 to 5 years.
Talking about gender differences, any significaahdgr difference was found in Ramirez’s

study.

In a similar study, Montalvo (2009) explored thesnand the least language learning beliefs
students from the English Language Major hold, dbader differences and the relationship
among the language learning beliefs and studeo#sleamic achievement. The BALLI was the
instrument used to collect data. Regarding thetiogiship among learning beliefs and the

academic achievement, Montalvo (2009) found th& @our items from the BALLI showed
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direct correlations with students’ grade. Thosengewere that some people have especial
abilities to learn languages; that some languagegasy to be learnt; that Mexicans are good
at learning English; and that if they learn Engligtey will have more opportunities to find a

good job. Montalvo mentioned that the belief studethought that English language is a

difficult language to learn, so that belief coultfeat their academic achievement since
students thought they did not have the ability.

To sum up, studies of students’ beliefs about iegra language agreed that it is necessary to
involve time and effort to learn English. Reyes,riieta & Hernandez (2009) concluded that
students from those investigations use dysfunctisinategies (like translating and emphasize
more in grammar) and they also have functionatesgias such as seeing movies, or listening
to songs to learn English. Thus, those investigatigive us a general idea about what is
happening in Mexico regarding to students’ beliaff®ut language learning. Next, studies

about gender beliefs are described.

2.6.7. Gender Beliefs

Foreign language learners often hold differentdielor notions about language learning and
existing research suggests that learners’ beliaige the potential to influence both their
experience and actions as language learners (Hord&87; Tercanlioglu, 2005). In the
context of second or foreign language learningietseheld by students can be related to the
nature of the language under study, the effectsaga and gender on second/foreign
acquisition, among others. In order to have a beitelerstanding of learner beliefs and the
relationship and their role in language learniregearchers have investigated a number of
variables in relation to these beliefs like strgtege (Yang, 1999), anxiety (Banya & Chen,
1997; Kunt, 1998; Tsai, 2004), motivation, (Banya Ghen, 1997; Kim-Yoon, 2000),
achievement (Banya & Chen, 1997), gender (Bacoimn&dmann, 1992; Siebert, 2003; Banya
& Chen, 1997), personality traits (Bernat, 2006)d danguage proficiency (Huang & Tsali,
2003; Peacock, 1998, 1999; Tanaka & Ellis, 2003)esE studies have produced important
insights.
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For example, statically significant differences &zéound among some beliefs with respect to
gender (Bacon & Finnemann, 1990). Bacon & Finnemamastigated the gender impact in
students’ beliefs, attitudes, strategies and egpeés. The participants were 938 students from
a Spanish course as a Foreign Language. They shibnaktbreign language learning can be
predicted by gender. They found out that women mtegoa high level of motivation and
strategy use in language learning than male stagdgreater use of global strategies in dealing
with authentic input and a higher level of socidkraction with the target language (Spanish).
Thus, Bacon and Finnemann (1990) research showadittlis possible to predict foreign

language attitude by gender.

Banya & Chen (1997) explored the causes and corsegs of Chinese students’ beliefs
about foreign language learning. A gquestionnaire wsed to collect data which was divided
in four parts: Motivation/Attitude Inventory for lghsh Learning (MAIEL) by Cheng (1995);
Beliefs about Foreign Language Learning Inventd®l(Ll) by Horwitz (1988); Strategy
Inventory for Language Learning (SILL) by Oxford 989, version 6); and Foreign Language
Classroom Anxiety Scale (FLCAS) by Horwitz & Cop&986). Regarding to gender
differences, they found that the only significaiffedence between males and females was in
their academic achievement, and the use of cognstirategies. They pointed out that females
use more cognitive strategies like reasoning déeklgt using contrastive analysis, and
strengthening grammatical accuracy. Females also te have better English achievement
than males. They were also found significant déferes between good and poor language
learners. For example, good language learnersrhoté positive attitudes, higher motivation,
and use more strategies. In this aspect, femahekttebe better language learners; that high
achievers tend to regard English as less diffidudtye less anxiety, and use more strategies
than lower achievers. They concluded that studetitts positive beliefs tend to have more

favorable attitude toward the language and hawttatlanguage achievement.
On the other hand, Siebert (2003) studied ESL siisdend teachers in the Northwest region

of US in which she investigated the influence ofioral origin/ethnicity and gender on

language beliefs. The BALLI (Horwitz, 1988) and degraphic questionnaires were
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administered to 91 males and 64 females (156 stsidand 25 teachers. In her findings, she
obtained that students generally recognize thdemnge of foreign attitude, strong emphasis on
pronunciation and grammar and vocabulary. She falsod that students’ beliefs related to

language learning methods differed from those bgltheir teachers.

With respect to gender, Siebert found a numbergniifecant beliefs differences among males
and females in relation to language learning aretesyy use. For example, findings revealed
that male students were more possible than fentadiests to grade their abilities highly, and
to respond that they have a special ability forreey languages. She also found that male
students were more optimistic about the lengthnoé it takes to learn a language. There were
also other significant differences between maled f@males respect to the importance of

grammar, and practicing with videotapes or comguter

In a very different contextTercanlioglu (2005) investigated learners’ beliafed gender-

related differences in beliefs with 118 Turkish jsgks which 45 were male and 73 were
female using the BALLI questionnaire. In his reskaihe mentioned that in Turkish culture,
gender is a key variable that may influence or mieitee attitudes or motivations or behaviors.
Therefore, he wanted to find out if male and fentatdd different beliefs about learning a
foreign language and whether there may be an infle@f it. In his findings, learners showed
that they would like to learn English well to havetter opportunities for a good job. Also,
they mentioned that motivation and expectationdeton was more important in learning
English. In his findings, there was no found sigaifit difference into the relationships

between beliefs factors and gender.

In the same vein, Diab (2000, 2005) studied theeftselof 284 Lebanese undergraduate
students enrolled in English language courses atrfsian University of Beirut, the Lebanese
American University, and the University of Balamaithe aim of her study was to describe
the beliefs about language learning of Lebanesdidfngs Foreign Language University
students, to investigate with group variation indents’ beliefs and to compare their beliefs
about language with those revealed in previousiesuof EFL studies from cultures. Through

the use of the modified version of the BALLI andbackground questionnaire, this study
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revealed that many of the beliefs about languagmieg of Lebanese students are generally

similar to those of EFL students from other paftge world.

However, they also showed several beliefs abowjuage learning in general and learning
English in particular that were different from otheFL groups. Furthermore, significant
differences were found related to variables suclewas of proficiency in English, languages
spoken at home, gender since female students wene likely to express motivation to learn

French and confidence in speaking French than statkents.

Bernat & Lloyd (2007) studied the relationship beén beliefs about language learning and
gender using the BALLI to collect the data. Thetipgrants were 155 females and 107 male
English as Foreign Language students registerednirAcademic English Program at an
Australian University. Students hold beliefs rethte the nature of language learning like it is
necessary to learn about English cultures to sg#aiish, that the most important part of
learning English is learning how to translate frtma target language to their mother tongue,
and that learning English is different from leagiother academic subjects. Students’ beliefs
concerning the Foreign Language Attitude are tloames people have a special ability for
learning foreign countries, and that everyone eamn to speak a foreign language. Talking
about the difficulty of language learning, studémésponses were that some languages are
easier than others, that it would take them froredho five years to learn a language, and that
English is a medium-difficulty language. Studentstliefs related to learning and
communication strategy are that learners enjoytigiag English with native speakers, it is
important to practice and repeat a lot, and thas itmportant to speak English with an
excellent pronunciation. Finally, motivation ancpektation’s beliefs are that it is important to
learn English in their country, and that learninggksh will help them to get better job
opportunities. In almost all the categories, tharere no significant differences among
females’ and males’ language learning beliefs. fliings showed that in general males and
females held similar beliefs about language apgittide difficulty they perceive when they are
learning a language, the nature of language legr@ind their motivations and expectations.
Males and females differ considerably in their é&fthat multilingual are very intelligent, with

more females agreeing in that statement. Theyrdiff¢heir enjoyment of practicing English
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with Australian, with more males agreeing it. Thdiffer in their enjoyment of practicing
English with Australians, with women enjoying isge

A year later, Rojas (2008) studied the beliefs 67 Mexican students who were taking
English in the first semester of the University @fiintana Roo. The participants were 48
males and 59 females. The aim of this study wdsmtbout the relationship between beliefs
about language learning and gender. A modifiedioersf the BALLI was used to collect
data. In her findings, learners agreed that itasiex for children to learn a language than
adults; that it is important to speak English wath excellent vocabulary; that they can make
mistakes; that it is important to practice a logattthey will have many opportunities learning
the language; that Learning English will help theget a job; and that if they try hard, they
will develop their English skills. Also, Rojas sheavthat many students disagreed that women
are better than men at learning a language; tligbk if they do know a word in English; and
that teachers are the only ones who can help tRarthermore, even though some differences
among the expected values and values obtainedfoxeme, any gender difference was found
in their study.

In a similar context, Ramirez (2009) studied thé&ele of 113 Mexican students who were
taking French in the English Language Major in tbeiversity of Quintana Roo. The
participants were 38.9% males and 61.1 femalesoAifired version of the BALLI was used
to collect data. The aim of this study was to amalyhe students’ beliefs about learning
French and to find out any differences among gerdérer findings students strongly agreed
that it is easier for children to learn a foreignguage than adults; that everybody can learn a
language; that it is important to have an excelf@onunciation, that it is important to repeat
and practice French; that learning French givepleemany job opportunities; and that it
takes time to develop the language skills. Ram{g809) also found that students showed
students considered French as a neither easy ffmullilanguage, and that they learn it
properly from 3 to 5 years. Talking about gendéfedences, any significant gender difference

was found in Ramirez’s study.
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2.6.8. Language Learners’ Beliefs and Academic Aatvement

Despite the overwhelming desire of students to eedcacademically, specifically when
studying to learn English language, it is appatbat some beliefs might stand in the way.
Salazar (2005), for example, suggests that theghtnlie some beliefs like self-efficacy that

might impede students to get an appropriate achiewein their learning progress.

Mori (1997) explored the epistemological beliefsl deliefs about language learning with 97
college Japanese students at various levels in Bt universities using a 132-item belief
guestionnaire. In her findings, she argued thaguage learning process is influenced by the
beliefs the learners have about the nature of ilegrim his/her own abilities. For instance, a
student may believe that language learning is H#raesas learning other subjects that risk
taking is important when learning English for commuwation, that memorization is important,
that learners cannot learn from their mistakes, thatl language ability is innate rather than
hard working results. Mori's research showed thesrrers’ beliefs about learning have
different effects on their learning. She found thtatdents’ beliefs about learning in general
and their abilities to learn have differential etieon their learning; therefore, positive beliefs
could compensate for one’s limited ability. Moregwveer study showed that higher achievers
have positive beliefs, and demonstrated that angtb®lief in an innate ability is associated
with lower achievement. Also, she showed that negdieliefs about learning Kaniji lead to
lower performance in achievement tests and lowiéeséeem. It could mean that unpleasant
experiences with kanji characters in written examsvith pronunciation influence the way
learners of Japanese perceive the language. Shduded that the correlation between
learners’ beliefs and their classroom performanggssts that language learning beliefs can
account for their achievement in a target languag# conversely that what they learn from

class may influence the way they perceive langleg@ing.

Huang & Tsai (2003) investigated differences in bleéefs that high-English-proficiency and
low-English-proficiency learners held about Engligarning. Data were collected by the
BALLI (Beliefs about Language Learning Inventorygevéloped by Horwitz (1985), the

General English Proficiency Test (GEPT), and stigleimterviews. Results revealed
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significant belief discrepancies between high-Estgfproficiency and low-English-proficiency
in five areas (foreign language, the difficulty lahguage learning, the nature of language
learning, learning and communication strategiesl @motivation. Results showed that high
proficiency learners were confidents that they wesyaipped with special abilities for learning
English; that they perceived English as easiee#on; that they ultimately learn to speak this
language very well. However, low proficiency leasishowed that they had limited language
abilities, and that translating will help them &ain English. Huang & Tsai concluded that
high-English-proficiency learners tended to haveenmsitive language learning beliefs than

low-English-proficiency.

A year later, Hsieh (2004) examined the relatiopshétween foreign language learners’
attribution, self-efficacy beliefs, general langadgarning beliefs, and their achievement in
foreign classes. Participants of this study wei@ &@dergraduate students enrolled in Spanish,
German, and French classes. Regarding beliefs danguage learning, Hsieh found that
students’ beliefs can change over time; that @dseptable to guess if they do not a word in
the foreign language; that learning a languageastiya matter of knowing vocabulary, that
learning a language is different from learning otsehool subjects. She also found that
students who believe that they have a foreign lagguattitude got a high achievement of their
test than those who believed that they do not laayeod foreign attitude.

Some years later, Montalvo (2009) explored the raost the least language learning beliefs
students hold, the gender differences and theigakdtip among the language learning beliefs
and students’ academic achievement. Participantthisf study were 170 students of the
English Language Major of the University of QuirdaRoo. The BALLI was the instrument

used to collect data. Regarding the relationshipragnlearning beliefs and the academic
achievement, Montalvo (2009) found that only fotems from the BALLI showed direct

correlations with students’ grade. Those items wleae some people have especial abilities to
learn languages; that some languages are easyléarne that Mexicans are good at learning
English; and that if they learn English, they viiive more opportunities to find a good job.
Montalvo mentioned that the belief students thougjat English language is a difficult
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language to learn, so that belief could affect rttesademic achievement since students
thought they did not have the ability.

2.7. THEORETICAL PERSPECTIVE

The normative approach has been selected to devbispstudy since this it tackles the
variables that this work studies like learning éfsj gender and academic achievement. In
addition, the most common instrument used in thenative approach is convenient for this
research too because of its limitations. When usjongstionnaires for collecting data the
benefits are saving time, a very well set of infatibn and an easy application of the

guestionnaire.

The theoretical perspective for this thesis is Hase the normative approach addressed by
Horwitz since her findings provide a clear underdiag of language learners’ beliefs and
their attitudes towards the learning of a languajso, Horwitz’s definition of beliefs was
taken into account since she defined beliefs asrsyns for preconceived notions, myths, or
misconceptions (Horwitz, 1987, p. 127; Horwitz, 89&. 119). In other words, it is
recognized that students have opinions and ideast éadnguage learning, but these opinions
are usually misconceptions.

The methodology used to the investigation of bgliefthe normative approach is done by the
application of Likert-type questionnaire. Thus,adabllection is done mostly through the use
of questionnaires, and data analysis through desai statics. The most widely used and
popular questionnaire to investigate beliefs is BAd_LI (Beliefs about Language Learning
Inventory) that was developed by Horwitz (1985, 2,98988). This instrument was developed
with the aim of measuring students’ opinions oradety of issues and controversies related
to language learning.

The BALLI is divided into five main areas or dimémss related to the difficulty of language

learning, the foreign language aptitude, the natofelanguage learning, learning and
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communication strategies, and motivations and dagieas. The difficulty of language
learning concerns the general difficulty of learning a fgre language and the specific
difficulty of the student’s particular target larege. The foreign language aptitudsmncerns
the general experience of specialized abilities [&mrguage learning and beliefs about the
characteristics of successful and unsuccessfullgeylearners. Thus, it addresses the issue of
individual potential for achievement in languagarfeng. The nature of language learning
includes a broad range of issues related to therenaif the language learning process like
student’s perceptions of structural differenceswben the mother tongue and the target
language. The learning and communication strategiesfer to learning strategies and
communication strategies students can use andhput tnto practiceThe motivations and
expectationgoncern desires and opportunities the studentiass with the learning of their

target language.

The BALLI questions do not have clear-cut right amtbng answers because this instrument
addresses the scope of such a belief among studedtsts consequences for language
learning and teaching. Horwitz’ main aim for the IBA was to describe specific beliefs and

discusses the potential impact of these beliefieamer expectations and strategies.

In her studies, Horwitz’'s findings (1987) were tlstiidents had certain opinions about the
time needed to learn a foreign language. Most @fstidents showed that a maximum of two
years was sufficient for learning another languatfwvever, many foreign language teachers
would probably consider this a significant undereate. Also, Horwitz reported that
students’ beliefs about aptitude were also notdwor$tudents also reported that the process
of learning a language differed from learning aeotbchool subjects. He also reported that
some of the students have a strong belief that queoele are born with a special ability to
learn a foreign language. Most of the students atgeed that it is easier for children than
adults to learn a foreign language. Students’ nesg® indicated that some of the students
have negative assessments of their own languagergaabilities. On the other hand, most of
the students surveyed believed that everyone @an keforeign language. Students with these
positive attitudes do not see themselves as gifteguage learners, but they could perform a

task. An important part of Horwitz’s study was tsaidents reported that learning vocabulary
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words and mastering grammar rules was another ¢gegis a matter of translating grammar
rules or new vocabulary, and those beliefs resulbheégative outcomes for many language
learners. With these findings Horwitz suggests teathers must avoid reinforcing negative
beliefs because they limit students’ capability &chieving another language (Horwitz, 1988,
p.293).

To conclude, the literature suggests that belistaialanguage learning have the possibility to
influence the learners’ attitude to learning, thaiotivations, and shape their actions in the
classes, which at the end might represent a bg¢tdormance in the usage of the language.
Also, it is important to understand better the eahbf the Language Center of the ITCH and
the way that English classes are designed and ttaNght, a brief explanation of the ITCH

will be given and how the Language Center is imgdrfor that institute.

2.8 CONTEXTUAL FRAMEWORK

This investigation was done in the Technologicatitnte of Chetumal, specifically in its
Language Center. Thus a brief introduction aboetitistitution and the Center language will

be given to describe the context of the study.

2.8.1. The Technological Institute of Chetumal

The technological institutes are higher educatimstitutions of the Federal Government and
their objective is to develop professionals in thdustry. In 1972, the Centro de Estudios
Cientificos y Tecnolégicos # 165 was founded in @igy of Chetumal. This institution
depends on the Subsecretaria de Educacion e lgaeisin Tecnoldgicas. In 1975, the
Technological Institute of Chetumal started workiagd it offered the majors of Business
Administration, and Civil Engineering in semi-attiemg lessondo help people who worked

and wanted to study at the same time.
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However, in 1980, the Technological Institute ofe@thmal became a higher education
institute, and programs of Accounting and Biologgrev created. In this way, the institution
was modified into a scholarized system. The instituhas been changing over the years, and
new programs such as Biology, Electrical Enginggrand Computer Science, Architecture,

Business Management, and Engineering have been #aldieeir academic offering.

2.8.2. The Language Center and its importance in thITCH

In 1993, the Division General de Institutos Tecigaiés, based on the Academic Reform of
the Technological High Education established thadents should learn a foreign language in
this case English with the purpose of achievingdbmpetence to understand technical and
scientific articles and thus getting the requisitereditation they need to get the bachelors’
degree. When the Educational Reform was changeeinérged the necessity to create a
language center which could offer students the dppiy to study a foreign language to help
them cover the academic requirements. Thus, itestablished that the students of the ITCH
should learn English as a Foreign Language spatiifibecause this language has become a
global lingua franca over the past several decasesstudents were asked to sit English
courses for four semesters and they were requirggttan examination in which they should

demonstrate the understanding of scientific andrtieal articles in their majors.

Even though the language center started to offglifnas a Foreign Language in 1994, it
was not considered important because it did noetaeurricular value because the grades
obtained in the courses did not appear in the ststigrade report. Thus, students were not
used to take English at the language center andditknot consider English an important
language. Nevertheless, the main objective of theguage Center was to help students to
learn a language in an easy way and offer diffeagatlable schedules. Students could decide

whether to take English at school or to take pevassons.
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Some years later there was a readjustment in thizwgia of the ITCH because some majors
like Business Administration and Accountancy wevalgated by some organisms like the
SEP and the International Organization for Standatin (ISO), this organism evaluates the
academic demand of a major in the state and itsiigeges if the major is well paid. Those
organisms asked the ITCH that its students of RassinAdministration and Accountancy
should get 550 points in an international examamattalled TOEFL. Thus, students from
those majors should take eight levels of EnglisB semesters, but the other students that do
not take Business Administration and Accountancjorsashould take ten levels of English in
5 semesters. The language center had to make aldifications in their programs to prepare
its teachers in order to guide the students ofdhmsjors for the TOEFL, and for those
students that are in different majors, taking ded#nt perspective in their teaching. For
example, those teachers who are in charge of teqdbnglish for the TOEFL examination

were focused on teaching the learning strategiéseio students.

Moreover, due to the globalization and the imparéanf having a better language center to
compete with other schools, the language centernlmadnly to offer English as a unique
option, but also in 2008 the Italian language wa@ded to the curricula. One year later, French
language was also included in the language tead@ntgr. The language center is considered
as an outreach center because it offers its sertacthe scholastic community, and also to the
society in general. The language center offersdee wepertoire of courses like English, Italian,

French, Spanish and Maya.

However, the majors of Business Administration, &wttancy and Business Management
Engineering were evaluated by the Internationala@izption for Standardization (1ISO) and
the SEP in order to certificate their curricula2@08, and as a requirement to keep the
certifications students are required to get 55@gon the TOEFL iBT (Internet-based Test )
exam. Thus, students from those three majors apgresl to study only English to take the
TOEFL iBT examination. This type of exam iBT measihow well students read, listen,
speak and write in English and use these skillstteay in the university classroom. In order to
contribute to reach the school’'s aim, English hasnbtaught in sessions of 6 or 8 hours

attending lessons in order to give students enaoght in the foreign second language
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instruction, especially in three majors Businessndggement, Accountancy, and Business
Management Engineering due to they were the firgtet major to get the certification of 1SO.
Students then are required to take six levels oflislm such as beginner, basic, pre-

intermediate, intermediate, post-intermediate, aded, plus the TOEFL preparation.

Due to the many hours students have to spend abkemd the complex schedules and
subjects they have, the Heads of departments akbidget shorter the amount of language
hours students had to take per week. After thatag necessary to do a restructuration of the
language hours from 8 to 5 hours per week. Thuspiapensate for the lack of teaching hours
in the language lessons, it was necessary to tkangage of alternative resources that allow
students develop their communicative and cognitmmpetencies. Then, all the majors of the
ITCH were also required to be taught with competspand the language center was not the
exception. English teachers had to modify theitagyls and courses to reach that goal. Also,
considering Internet as an innovative, practical aocessible tool, it is possible to use it in
education area through teaching platforms such asdM, Blackboard, among others to
strength the teaching-learning process. For theagons and because in the institution there is
a teaching platform called Moodle, it was decideddevelop supporting English courses
online to cover, somehow, the missing teaching tioneng the lessons. Another reason why it
was adopted the use of a teaching platform is Isecdlnbe design used for these courses
promote values such as compromise, responsibiddgperative learning, autonomy, quality,
personal out do, professionalism, ethics, respeatliversity. Thus, students will have to
develop other abilities that will help them facermeffectively the learning process.

In order to know the English level that studentsehavhen they get into the ITCH, an

assessment test is required at the beginning of ¢barses. It is because teachers know that
students have at least knowledge about Englishusec@aomehow, they have taken English at
least at the secondary school and high school., Atere are a few students that have had the

possibility to take particular classes of Englistother schools apart from the secondary.

As a summary, the Language Center at Technologiissitute of Chetumal (ITCH) used to

offer English courses in the traditional way usthg basic technology to enrich the classes.
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However, the need of getting into the new educatitendencies required the implementation
of resources in campus to reach significant legrmamd thus accomplish the academic
excellence which is vital in the professional worlthe main objective of the institute is to
graduate competent and high-qualified professiothels perform effectively in their jobs and
daily life. As a requirement to keep the certifioas students are required to get 550 point in
the TOEFL exam (this is equivalent in the IBT apation format). The English curricula,
thus, had to be modified to reach the goals udiegcommunicative competence model and
the use of the platform Moodle online to suppo# HEnglish classes. All those changes and
modifications were done by the authorities andEhglish Coordinator with the only purpose

of having a competent language center in Chetuityal c
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CHAPTER THREE
METHOD

In this chapter, the information about the resealesign, subjects, setting, instruments that
were chosen to carry out this study will be preséntikewise, the data analysis which was

conducted with the database will be presented.

3.1. Research Design

This investigation was done within a quantitatiyg@ach. According to Mujis (2004) the
survey research designs are quite flexible and tia@ybe seen in different outlines, but all of
them are characterized by the collection of thea dsing standard questionnaires. The Cross-
Sectional Study was chosen to do this investigagione it involves conducting a survey of a
sample of population elements at one point in t{ernandez; Fernandez & Baptista, 2006,
2006). Since the main tool for data collectionhiststudy was the BALLI, and this research
had a quantitative nature, the normative approaah thve guide used. Also, with this kind of
research, the data gathered from the questionnauriel prove or disprove the hypothesis by
the results that were acquired. It is understoad tine quantitative method has four types of
investigation: exploratory, descriptive, correlatioexplicative (Hernandez;, Fernandez &
Baptista, 2006). For this investigation, the tydetlds survey was correlative because it
describes the relationship among two or more vhasalike beliefs and academic achievement
(Hernandez, 2006).
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In this study, the researcher did not administerghestionnaire by herself. This is due to the
fact that some groups were in a specific scheduielwwas impossible to span. For that
reason, some colleagues helped with the adminmtraif the questionnaire, so it was

important to have the schedule of English 1.

On the other hand, the number of students of elasisroom varies according to the request of
their major and the level of English they have. §htwas possible to know the number of the
students approximately who could have answeredgthrestionnaire. However, there were

some days off that made impossible to administer dhestionnaire and there were few
students who missed their English class.

Since teachers’ evaluation criteria and their metthagy for grading is not the same, the
academic achievement of some students will berdifitsfrom others. For that reason, the final
grade was required to do this study. Using the esttg] final grade, | tried to find some

correlations between these and students’ beliefs,iimportant to mention that grade will not

always show the students’ knowledge or performaofcéghe language, and that it varies
according to the teachers’ criteria. However, tlean be a reference of the academic
achievement towards the English Language Learning

3.2. Definition of the Variables

The following are definitions of the variables tlaa¢ studied in this research:

BELIEFS: They are preconceived notions misconceptions tabadous aspects of the
language learning process (Horwitz, 1987, p. 12@ickwmay influence students’ performance
and attitude in their learning. Those beliefs carclassified in the following five dimensions:
foreign language aptitude, the difficulty of langedearning, the nature of language learning,

learning and communication strategies, and motwafiHorwitz, 1987, p.121).
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Beliefs about Language Learning Inventory (BALLI): It is the first instrument developed to

specifically identify and assess beliefs about legg learning in a systematic manner
(Horwitz, 1987; 1988). It is a self-reported measulteveloped from free recall tasks and
focus group discussions with both ESL and EFL teexlnd ESL students in the US as well

as with EFL students abroad.

FUNCTIONAL AND DYSFUNCTIONAL BELIEFS: The beliefs are neither “wrong” nor

"correct” nor “permanent. They vary depending oe thacro-context (curricular option,

teaching orientations or approaches, and relatipaghetween languages in the classroom),
and micro-context (directly related to classroortiviees, and the attitudinal and classroom
dynamics) (Castellotti and Moore, 2002; cited inbBan, 2005). However, for this research

purposes the definitions about functional and dystional beliefs will be given:

Functional beliefs: They are consistent notions about language legustindent have
been exposed. They are consistent with the tea@ppgpach, in this case the communicative
approach that the ITCH teachers use in their lesson

Dysfunctional beliefs: They are contradictory notions about languageniagrstudent
have been exposed, in this case, with the teagimngiples that the ITCH teachers hold and
use in their classes: communicative approach, lydgrthe communicative activities, and

teaching materials.

ACADEMIC ACHIEVEMENT: It refers to the expected performance of studems
measures of their grades; for instance. Also knewn as performance standard (WETA,
2008).

3.3. Setting
As it was mentioned before, the place in whichgbestionnaire was administered is a public

school called Technological Institute of Chetum@QH). This institution is a public school

located in the Southeast of Mexico, in the stat®uintana Roo. This institution enrolls about
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2300 students from different majors. Nowadays, thssitute offers courses on Engineering,
Computer Science, Business, Natural Science, anlitacture. Hence, their majors are Civil
Engineering, Electrical Engineering, Business Mamagnt Engineering, and Business
Administration, Accountancy, Computer Science, Asdture, and Biology. It is important to
mention that the ITCH provides students Englishgleage instruction for five semesters
where students have to develop the skills to I&nglish as a Foreign Language and to get the

level that is required.

3.4. Sample, population and participants

In this research the participants were selecteddmyenience. The ones selected were those
that were studying English 1 in the first semesliewas chosen to work on those subjects
because they carry some traditional learning tegles (like emphasis on grammar) which
could interfere in the ITCH teachers’ teaching teghe. From 360 students of English 1, only
325 students were surveyed. Some reasons aboutswing students did not answer the
guestionnaire were because some of them were dtuftem other semesters and/or they did

not come to school when the questionnaire was adtaied.

The ITCH accepts around 500 students in the fieshester in all the majors like Civil
Engineering, Electrical Engineering, Business Mamagnt Engineering, and Business
Administration, Accountancy, Computer Science, Atedture, and Biology. From whom
approximately 360 take English classes in that séeneAlso, when they get in the ITCH,
they have to take an English assessment test ichwhey can prove that some of them have a
high English level.

The BALLI was administered to beginning Englishdaage students taking English 1 at the
Technological Institute of Chetumal. Subjects westeidents of different majors. The
participants ranged from eighteen to twenty-fivargeold. There were 181 males and 145

females. All of the students were Mexican from Qama Roo Statdt must be recognized
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that because of different schedules in schoolslesits missing classes or any other cause, it
was always difficult to find them all. As a conseque, there were some data missing.

3.5. Instruments

This study required a data-collecting instrumentgjueestionnaire, and their final grade in
English 1. The questionnaire, that has been widséd in the past, and which was suitable for
this research, was the BALLI (Beliefs about Langudgparning Inventory) developed by
Horwitz (1988). Because of the context, there vgerae adaptations done to the instrument so
that it could be used with the subjects. This daesaire has been very popular in previous
research to assess students’ beliefs about learairsgcond or foreign language. (See

Appendix 1)

3.5.1 BALLI

The BALLI questionnaire was designed to be a prewvidf data regarding beliefs not only
about learning, but also about learning a new lagguin this case, English language. The
guestionnaire consists of 34 questions in a fiviedpbikert scale ranging from “strongly
disagree” to “strongly agree” statements and itlassified into five general categories that
are: “the difficult of Language Learning,” “foreign langage attitude,” “the nature of
Language Learning, “learning and communication $dges,” and “motivations and
expectations”.To get a more reliable and complete instrumentaRé&j Reyes (2008) added
some questions to the original version to BALLI alhiwas applied in the University of
Quintana Roo. These questions were suggested lgrtexanslators in the area of Language
Learning Beliefs to apply in a Mexican context. $oaf the added questions are focused on
the learning strategies students use when leamiagguage; even thought the main goal of
this investigation is not the learning strategiegjas necessary to have the added questions to

get a wide panorama about learning language bektface, students had to response the
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guestionnaire answering one of five responses fistnongly disagree” to “strongly agree”
statements.

The dimension which has to do with difficult of tarage learning measures the students’

beliefs on how difficult they think learning a larage. The items are:

Table 2. The Difficult of Language Learning

items
2l Algunos idiomas son mas faciles de aprender qirgykds.
S. Creo que aprenderé inglés muy bien.
2. Es mas facil hablar inglés que entenderlo.
26. Es mas facil leer y escribir en inglés que hablpgmtenderlo.
a1, El idioma inglés es:

1) muy dificil ~ 2) dificil 3) ni muy facni muy dificil  4) facil
5) muy facil

Si alguien dedica una hora al dia al estudio deimd inglés, ¢ cuanto tiempo
42. | crees que tardara en aprenderla bien?:

1) menos de unafio  2) 1-2 afios  3) 3-5 afid) 5-10 afios

5) no se puede aprender inglés estudiando solbanaadiaria.

The foreign language attitude has 9 items. Thisedsion addresses the students’ beliefs on
how they think a foreign language is learnt. Thegiions are:

Table 3. Foreign Language Attitude

items

1. | Alos nifios les resulta mas facil aprender inglés @ los adultos
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Algunas personas tienen una capacidad especiahperader una lengua
extranjera

9. Para alguien que ya domina una lengua extranjemgdedacil aprender inglés

13. | Creo que soy capaz de aprender el idioma inglés.

20. | Las mujeres tienen mejor capacidad para aprendksigue los hombres.

Las personas que son buenas en mateméaticas aasiexacson buenas para el

21. inglés.

30. | Las personas que dominan mas de un idioma sonnteligentes.

31. | Los norteamericanos son buenos para aprender igdioma

32. | Todas las personas tienen capacidad para apremgiés. i

The nature of language dimension has six itemsy Theasure the students’ beliefs on how

they think it is a process of learning a foreigmgaage. The items are:

Table 4. The Nature of Language Learning

items

4, El idioma inglés esta estructurado de la misma #ogore el idioma espafiol.

7. Para aprender inglés hay que conocer la cultutasdeaises angloparlantes.

10. | Lo mejor es aprender inglés en un pais angloparlant

14. | Lo mas importante al aprender el idioma inglésabdgismucho vocabulario.

18. | Lo més importante al aprender inglés es aprendgalatica.

23. | No es lo mismo aprender inglés que aprender otedsrias.

24. | Lo més importante para aprender inglés es aprengtaducir.
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The learning and communication strategies dimensgiciude 8 items. They measure the

students’ beliefs on the learning and communicasipategies they have when trying to learn

a language. The items are:

Table 5. Learning and Communication Strategies

Learning Strategies

items
15. | Es muy importante repetir y practicar mucho parargter inglés.
19. | Para aprender inglés es muy importante practicat Eoratorio de inglés.

Communication Strategies

items
6. Es importante hablar inglés con una pronunciackaelente.
8. No se debe decir nada en inglés hasta que se gaenldien.
11. | A mi me gusta practicar mi inglés con angloparkante
12. | Sino se sabe una palabra en inglés es validatamtadivinarla
16. | Soy un poco timido(a) al hablar con otras persenasglés.
17. | Si mis maestros no corrigen mis errores desdergipio después me sera dificil

eliminarlos

The motivation and expectation dimensions enclogems. They measure students’ beliefs

on how students are motivated from the learninggss. The items are:

Table 6. Motivation and Expectations

items
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21. | Si aprendo inglés muy bien tendré muchas oportdeslaara usarlo.

25. | Si aprendo inglés tendré mas oportunidades de tacam mejor trabajo.

28. | En mi pais, la gente piensa que es muy importattersnglés.

29. | Me gustaria aprender inglés para poder conocerrragjersonas angloparlantes.

These questions are focused on the learning sieatstudents use to develop the language

skills and the language expectative. The items are:

Table 7.Questions added to BALLI

items
33. | Puedo mejorar mi desempefio en inglés si hago @gsa@xtras y consulto otras
fuentes aparte del profesor y mi libro.
34. Si me esfuerzo mucho en aprender inglés con epbamejoraré mi habilidad.
= Desarrollar buenas habilidades en inglés implapo.
36. Los maestros son los Unicos que pueden resolvedudiss sobre el idioma.
&1 Memorizar listas de palabras es bueno para aumemtaocabulario.
38. Es importante dominar bien la gramética antes deeear a hablar en inglés.
= No importa que cometa errores, debo de atrevernablar en inglés.
40. | Sien la primera semana no entendi nada en mi,aquggre decir que nunca
aprenderé inglés.

The final version of the BALLI was piloted at thealersity of Quintana Roo with a group of
25 students of introductory level at the Self Acc€gnter to test its usefulness and to validate

it. The group that was chosen has the same chasticte from the real subjects. Before the

64



instrument was administered to the students, it eexked by two expert translators who
made some suggestions to improve the quality ofitdms. Also, when the instrument was
administered, students made some comments ands$ioggeto make the final version of the
guestionnaire. In the pilot study the Cronbach alpbefficient obtained was 0.76.

3.5.2 Students’ Grades

The other essential information to be taken intooant was the students’ final grades. In
some previous researches (Banya & Cheng, 19973}emid and final exams were used as the
aspect to be related with their beliefs, not is tase. Nevertheless, for this research the use of
mid-term and final exams is not feasible becausémpuiortant reasons such as time, and

students’ availability.

Hence, the decision taken for this case was totlaskstudents’ final grades to teachers of
English 1. They were only global grades that sttmvdhe researcher and represented for the

researcher and the current study a measure of meadehievement.

3.6. Procedure

It is necessary to mention that it was decidecake tan adapted questionnaire of the BALLI
from English into Spanish develop to suit the Maxistudents’ context, and for the purpose
of this study (Rojas, 2008).

Firstly, permission for both applying the surveystadents, and for getting students grades of
their tests, was required to the principal, thelBhgcoordinator and the English teachers. This
was with the purpose of letting learners’ coordimatnd teachers know the main objectives of
this research. Once the subjects have been icehtstudents were invited to be part of this
project by explaining to them what this researcimceons about. Likewise, the English

coordinator was asked to give me access to thedrades of the students.
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In order to avoid any misunderstanding of the udions or questions about the survey,
teachers were explained how to administer the gurestire, and | administered the
instrument in eight groups of 30 students approtelgahence, having established a date and
schedule with the teacher in charge of the Engliahses, the instrument was administered to
the rest of the students. There are 225 studettitsgsEnglish classes, they are distributed in
different levels. Some other students are eithi@ndgltalian, French or Spanish courses. The
instrument was administered to all the groups #&natin the first level of English. When this
guestionnaire was piloted, students were told their answers were very important for the

researcher, and they would have to consider tleadjtlestionnaire was not a test.

The BALLI was administered in the final applicatitmstudents who were taking English 1;
the only way to obtain this data from students twasneeting them in their classrooms, at the
beginning or at the end of their classes. Otherwts&as hard to find them because of the

different schedules and different levels. Studerdse asked to cooperate.

When students were answering the instrument, thexg @sked not to write their names on the
paper so that they could feel more comfortablemore honest when giving their response.
Yet, they were asked to write their student ID nembo that it was possible to know who

believe what and what his or her grade was.

Moreover, in order to have some accurate informatibey were asked not to share answers
with classmates, they were said that the objediu@e tool was to know about their opinions
and that it had to be personal. Their answers wepected to reflect their opinions and

feelings about the issue being asked.

Once the data from the inventory was obtained hAedgtades were provided by teachers, the
next stage consisted in the processing of tharnmtion. For this phase, it was essential to
make use of the SPSS Statistics Software Manageiorel6. This way, the program would

help analyze the answers to each item in the im&ni used. Furthermore, as students’ grade
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in English was necessary, it was requested to geothie information of the final grades at the
end of the semester.

3.7. Data Analysis

The survey was conducted by the author in the autsemester of 2009.The data obtained
were analyzed using the software called Statiskatkage for the Social Sciences (SPSS)
version 16 was used for all the purposes of thidystAmong the needed analysis for which
this software was used, descriptive analysis wagribst used. For example, in order to find
all the demographic data such as number of subjgets gender, their grades, their grades,
their mother tongue, their majors, and other imgoartssues as the number of time a response

was either or five, it was necessary to do theueegy analysis from this software.

Quantitative analysis involveseveral statistical procedures: (1) Describing statistics,
including frequencies, means, and standard dewsiticere computed for all the questionnaire
items, grouped into five dimensions and extra an@hich some questions were added to the
BALLI; (2) Cross-tabulation analysis, including Pean Chi-Square Tests and the T-test were
carried out to find gender differences; (3) Pearsorrelation analysis was conducted to
examine the relationship between the beliefs aacdittademic achievement of the students.

Thereby, the data obtained in the questionnaire amatyzed to know the strongest beliefs
students hold and the differences between malets famale’s beliefs. Another type of
analysis like the chi-square and the T-test wemedwetween language learning beliefs and
gender to ensure the previous result of the cralsskation. Then, the correlation between the
different beliefs about language learning and theademic achievement was determined and

examined.
Next, some of the most important findings from thealysis of the database are to be

presented in the following chapter. They intendmswer the research questions and provide
helpful extra information like the ten-top beliefsudents hold, whether there is gender
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difference among men and women, and whether tlseserelation between students’ beliefs
and their academic achievement.
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CHAPTER FOUR
FINDINGS

In this section, there is a presentation of theltebtained; they were organized to answer
the first research questions. Some demographicwiasaalso included in this part to help us

understand better the context and the conditioresevthis study took place.

4.1. Demographic Data

Among the information obtained, it was identifiedrh all the subjects (N=326) that the range
of age is between 18 to 21 years old (84%); follbwg students that are below the 18 years
old (8%); and the rest of the participants are fr@Bnto 27 years old (7%) and a few cases
were older than 25 years old (0.9%). Talking abgerider, we found out that about 55.5%
were male and the rest, 44.5 were female.

The BALLI was administered to students from all thejors, then, the results showed that
about the 23.31 % were students from Business Mandgllowed by the 14.72 % of
Management Architecture was in the third place with 11.35%)daAccounting and
Engineering like Electric and Civil had the 10.43%he least two subjects were Biology
(9.82%) and Computer Science with 9.82%. A 96.6%th&f subjects’ mother tongue is
Spanish, about 3.4% has Maya as their mother torameeabout a 0.3 % has other languages
(1 student).
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In the next part the research questions of theysamel going to be presented in the order they
were stated to corroborate or disprove the hypahsssted at the beginning of this thesis.
The first question was: what were the most andtleasmmon language learning beliefs

students of ITCH have?

4.2. Students’ most and least common Language Leany Beliefs

The following table shows the top ten beliefs. Thghest belief is “If | learn English very
well, it will help me get a better job”, which w#aken from the dimension of the Nature of
Language Learning, followed by “It is importantrepeat and practice a lot in order to learn

English” which is from the dimension 4, Learningladdommunication Strategies.

Table 8. Top ten beliefs

Mean Dimension

Motivation
25. If I learn English very well, it will help me=gja better job. | 4.60 and
Expectation
Learning and
4.53 | Communication

15. It is important to repeat and practice a latrider to learn

English. Strategies
Question
34. If | study very hard, | can develop my Englsills. 4.52 added to
BALLI
21. If | get to speak English very well, | will hawmany 448 Mog\:]ac;lon
opportunities to use it. ' E .
Xpectations
33. | can improve my English if | do extra exersisad consult QLEsion
4.46 added to
other references than the teacher and my book.
BALLI
Foreign
32. Everyone can learn to speak English. 4,45 Language
Attitude

Learning and
4.40 | Communication
Strategies

6. It is important to speak English with an exadlle
pronunciation.
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4.39 Foreign
13. I have a foreign language attitude. ' Language

Attitude
Question
added to
BALLI
o | . 4.21 Foreign
1. It is easier for children than for adults torfe&nglish. ' Language
Attitude

39. I should try to speak in English even thougheake 4.33
mistakes.

As it can be seen in the table eight, the top feeibow a common mean, all of them got over

4 points (that means that they tend to stronglg@gn these issues).

On the other hand, there were beliefs that moskesiis strongly disagree with. The following
table shows those ones. For example, “If someoaedspone hour a day learning a language,
how long would it take him/her to become fluenttieTsame happened with the item that
mentions that “If | don’t understand anything ire tlirst week of my English course, it means
I will never learn English” (See table 9). It cae seen that the dimension that appeared the

most is the Foreign Language Attitude dimension.

Table 9. Last ten beliefs

Mean Dimension

42. If someone spends one hour a day learningguége, how, 1.56 Ul (Dl
) . of Language
long would it take him/her to become fluent? L :
earning
40. If | don’t understand anything in the first esf my 1.90 25523?2
English course, it means | will never learn English BALLI

Learning and

8. You shouldn’t say anything in English until yoan say it 2.14 Communication

SoTEEly. Strategies
. Foreign
27. People who are good at math and science aigoodtat 2.20
learning English Lan_guage
' Attitude
. . 2.25 Foreign
20. Women are better than men at learning English. Language
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Attitude
7. It is necessary to learn the foreign cultureriher to learn 2.53 II_\l;r:uLeaog
the foreign language. guag
Learning
260 Learning and
12. Itis OK to guess if you don’t know a word indtish. ' Communication
Strategies
36. Teachers are the only ones who can solve mgtd@bout | 2.63 gggesg‘ig
the English language. BALLI
286 Foreign
31. Americans are good at learning foreign langsage : Language
Attitude
30. People who speak more than one language veelleay 3.01 L';?]rel:gne
intelligent. Attigt]udg

In the following section, the revision of studergliefs is presented. This description is based
on Horwitz’' (1987) classification of the BALLI irhe five dimensions: The difficulty of the
Language Learning, Foreign Language Aptitude, Matifirthe Language Learning, Language

and Communication Strategies, and Motivation anpdgtation.

4.3. Dimensions Description

Having organized the dimensions, it was observahiét the Motivation and Expectation

dimension was the one with more beliefs showingraléncy towards the 5 points (strongly
agree). The mean of this dimension was 4.27; fabwy the Learning and Communication
Strategies dimension (3.33), English Foreign Lagguattitude dimension (3.32), the Nature
of Language Learning dimension (3.17), and the dsim that showed the lowest mean
number was the Difficulty of the Language Learn{@gr4). The added questions had 3.21
mean, towards strongly agree. In the subsequent g@ech of these dimensions is reviewed

with a closer look, in the order before mentioned.
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4.3.1. Dimension 1: Motivation and Expectation

This dimension was integrated by 4 items. For thés@s separately, the mean and the
standard deviation were calculated. The highest it@as “If | learn English very well, it will
help me get a better job”, mean of 4.60, followgdIbl get to speak English very well, | will
have many opportunities to use it”, mean of 4.48 Hose results may have been an indicator
of motivation towards the language (See Table 10).

Table 10. Motivation Dimension

St.

Mean Deviation
25. If I learn English very well, it will help mestja better job. 4.60 0.770
21.1f 1 getto speak I_Engllsh very well, I will hawmany 4.48 0.879
opportunities to use it.
29. 1 would like to learn English so | can get tolv its speakers 415 0.945
better.
28. Mexicans think that it is very important to aRd=nglish. 4.06 0.973

4.3.2. Dimension 2: Learning and Communication Strieegies

This dimension was integrated by 8 items. The nagghthe standard deviation were
calculated for each item (See Table 11).

The higher means for this dimension were founchied items, “it is important to repeat and
practice a lot”, mean of 4.53; “It is important tgpeak English with an excellent
pronunciation,” mean of 4.40; and “If you are alkmvto make mistakes in the beginning it
will be hard to get rid of them later on”, 4. 05.
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Table 11. Learning Strategies Dimension

St.
Mean Deviation
15. It is important to repeat and practice a labrider to learn 453 763

English.

6. It is important to speak English with an exaglpronunciation. 4.40 1.200

17. If you are allowed to make mistakes in the beigig it will be

hard to get rid of them later on. 4.05 874

16. | feel self-conscious speaking English in frohother people. 3.44 1.104

19. It is important to practice in the languageolabory in order to

learn English. Sl Ll
11. I like to practice English with native speakers 3.11 967
12. Itis OK to guess if you don’t know a word indlish 2.60 1.132
8. You shouldn’t say anything in English until yoan say it 214 1159

correctly.

The items that showed beliefs that were considerdthve a similar mean were: “| feel self-
conscious speaking English in front of other pegpteean of 3.44; “It is important to practice
in the language laboratory in order to learn Emgli8.37; and “I like to practice English with

native speakers”, mean of 3.11.
The items that got low means were “It is OK to gué#syou don’'t know a word in English”,

2.60; and “students should not say anything in Bhgintil one can say it correctly”, and this
item had the lowest mean, 2.14.
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4.3.3. Dimension 3: Foreign Language Attitude

The third dimension with more answers towards fggip agree” was the Foreign Language
dimension. The items of this dimension concerngéeeral existence of specialized abilities
for language learning and beliefs about the charitics of successful and unsuccessful
language learners. These items address the issimividual potential for achievement in

language learning (See table 12).

Table 12. EFL Attitude Dimension

Mean St.
Deviation

32. Everyone can learn to speak English. 4.45 .857
13. | have a foreign language attitude. 4.39 .784
1. Itis easier for children than for adults torfe&nglish. 4.21 1.032
9.ltis easier for someone who already speaksedgio language to 373 1.046
learn English.
2. Sqme people are born with a special ability biedps them learn 3.46 1119
English.
_30. Reople who speak more than one language veellealy 3.01 1174
intelligent.
31. Americans are good at foreign languages. 2.86 1.051
20. Women are better than men at learning English. 2.25 1.218
27. P.eople who are good at math and science argoondtat 220 1150
learning English.

The majority of the students strongly agreed tlatetyone can learn to speak English”, as a
mean of 4.45. They also strongly agree that “I havereign language attitude”, and “It is
easier for children than for adults to learn Edglis mean 4.21. Only few students disagree
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with “Women are better than men at learning Endgligthich had a mean 2.25; and “People

who are good at math and science are not gooduatitg English”, mean of 2.20.

4.3.4. Dimension 4: The Nature of Language Learning

The second dimension with fewer answers towardeorigty agree” was the Nature of
Learning, and it was integrated by 7 items. Iterand item 10 concern the importance of
cultural contact and language immersion in languedeevement. Iltem 23 shows if learners
see learning English as different from other typkkarning. Items 14, 18, and 24 assess the
learner’s perception of the focus of the languagerling task. Finally, item 4 addresses the
students’ perceptions of structural differencesvieen English and Spanish. For these items,

the mean, median, and mode were calculated selyaf@e= Table 13).

Table 13. The Nature of Learning Dimension

Mean St.
Deviation

14. Learning English is mostly a matter of learnénigt of new

3.94 931
vocabulary words.
18. Learning English is mostly a matter of learnanigt of grammar 3.75 1.008
rules.
23. Learning English is different from learning ettschool 3.46 1165

subjects.

24. Learning English is mostly a matter of transginto Spanish. 3.44 1.044

10. It is better to learn the foreign languagehm foreign country. | 3.30 1.170

7. It is necessary to learn the foreign cultureriher to learn the

. 2.53 1.083
foreign language.

4. English language structure is the same thaniSpéanguage

2.40 1.178
structure.
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The item with a higher mean was “Learning Englsimiostly a matter of learning a lot of new
vocabulary words”, with a mean of 3.94; followed ‘tharning English is mostly a matter of

learning a lot of grammar rules”, 7.75.

Other answers that got similar means were thakestgdoelieved learning a foreign language
is different from learning other academic subjewaiith mean 3.46; they believe that learning a
foreign language is a matter of translating, a mefaB.44; and they believed it is better to
learn English in an English-speaking country, meaB.30 (See table 14).

Table 14. Beliefs with a similar mean

Mean

18. Learning English is mostly a matter of learnénigt of grammar rules.| 3.75

23. Learning English is different from learning etischool subjects. 3.4¢
24. Learning English is mostly a matter of transginto Spanish. 3.44
10. It is better to learn the foreign languagehm foreign country. 3.30

The other item that could be commented had to dio structural differences between English
and Spanish. The item that stated “English langustgecture is the same than Spanish
language structure,” had a mean of 2.40, and a rab@ewhich means that students do not
agree with it.

4.3.5. Dimension 5: The difficulty of Language Learing

This dimension obtained the lowest mean of all fike dimensions. In general, subjects

showed a tendency towards neither disagree noreagith, i.e. a neutral choice. This
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dimension was integrated by 6 items. Items 41 @dséess the relative difficulty of different

language skills, and item 5 surveys students’ ebgbiens for success (See table 15).

Table 15. Language Difficulty Dimension

St.
Mean Deviation
5. I believe that I will ultimately learn to spekkglish very well. 3.92 .873
26. ltis easier to read and write in English ttmspeak it and 3.14 1.098
understand it.
22. It is easier to speak English than to undedsian 3.11 1.030
3. Some languages are easier to learn than thésEnginguage. 3.06 1.058

41. The English Language is:
a) very difficult  b) difficult ) not eagyot difficult d) easy | 3.04 75
e) very easy

42. If someone spends one hour a day learninggaidaye, how long
would it take him/her to become fluent?

a) Lessthanayear b)1-2years c) 3-bsyead)5-10 years
e) Not possible

1.56 498

The results showed that the highest item alselieve that | will ultimately learn to speak

English very well”, which had as mean 3.92. 55.%Pthe participants showed that it would

become fluent in the language if they spend from ton2 years studying English (mean 2.00);
and the 62.2 % of the subjects showed that Enghsiguage is not easy not difficult.

4.3.6. Questions added to the BALLI

Regarding to the questions that were added to fid B it can be observed that they had a

mean of 3.21. The mean was calculated for eachiitdividually (See Table 16).
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The higher means for these questions that showedgsy agree were four items: “If | study
very hard | can develop my English skills,” doingtra exercises and “consulting other
references than their books and their teacher efm them to improve their English”, they
speak in English even though they made mistakes.oty item in which students showed
they strongly disagree was the one which statdsftti@ey do not understand anything at the

beginning of the course they will not able to ustiend anything in the course.

Table 16. Questions added to BALLI

Mean St.
Deviation

34. If | study very hard | can develop my Engligfils. 4.52 713
33. I can improve my English if | do extra exersiséd consult 4.46 795
other references than the teacher and my book. ' '

39. I should try to speak in English even thougtalde mistakes. 4.33 .833
35. Developing good skills in English takes time 3.98 891
37. Memorizing lists of words is good to increaseryEnglish 3.83 1.059

vocabulary

38. It is important to know about grammar rulesobefyou start 3.43 1.095
speaking English.

36. Teachers are the only ones who can solve mgtd@bout the

English language. 2.63 | 1.240

40. If | don’t understand anything in the first wesf my English

: : ) 1.90 1.118
course it means | will never learn English.

As a summary, students’ beliefs about languagenilegrwere shown first by the top ten
beliefs, and the last ten beliefs. It was follovilsdthe description of the 5 dimensions where it
was exposed the beliefs in which students stromagiee and strongly disagree. Next, the
answer to the other main issue of the researahbs et up.
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4.4 .Gender Beliefs

The second objective of this study was to idenfityhere was any gender difference towards
the language learning beliefs. Thus, another typanalysis was done with the data; the
crosstab calculation and chi square between largleagning beliefs and gender. There were

ten items from the BALLI that showed small sigrégiint differences in beliefs (See table 17).

Table 17. Gender Differences

Pearson
: Chi-
Disagreemen Neutral Agreement Squgre
Tests
ltem Result
% % % %
Count | within | Count | within | within | within
count count | count | count
5. | believe that | Male 9 5% 37 | 20.4% 135 | 74.5%
will ultimately 0.048
learn to speal (a=95)

English very well, | Female; 6 | 4.1% | 47 132.4% 92 |63.5%

7. Itisnecessary 0 \iqe | 82 | 45.3%| 59 | 32.6% 40 |22.1%
learn the foreigr 0.038

culture in order tc (a= 95)

learn the foreigr Female| 76 |52.4%| 34 |37.2%| 15 | 10.3%
language.

9. It is easier fo
0 0 0
someone who Male 26 14.4%| 62 34.3% 93 51.4% 0003

already speaks P (a= 95)
foreign language W comaie | 11 | 7.6% | 30 | 20.7%| 104 | 71.7%
learn English.

10. It is better t0 \\ o | 34 | 188% 59 |32.6%| 88 |48.6%
learn the foreigr .020

language in the o o o | (@=95)
foreign country. Female| 43 |29.6%| 48 |33.1%| 54 | 36.8%

18. Learning
English is mostly a Male 16 8.8% 49 | 27.1%| 116 | 64.1%
0.032

matter of learning & (a= 95)

'Otl of grammar pemael 14 | 86% | 49 |33.8% 82 |56.5%
ruies.
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22. It is easier to Male 37 19.9%| 78 43.1%| 66 36.5%
speak English tha (2':032)
to understand it. Female| 39 | 26.9%| 70 |48.3%| 36 | 24.5%

23.  leamning \jale | 35 | 19.3%| 62 |34.3% 84 |46.4%
English is differen 0.038
from learning othe (a=95)
0 [0) 0
school subjects. Female| 29 20% 39 |[26.9%| 77 |53.1%
25 It 1 learni oo | 5 | 28% | 19 |10.3% 157 |86.7%
English very well, 0.040
it will help me get (a=95)

0 0 0
a better job. Female 2 1.4% 5 16.6%| 138 | 95.2%

27. People who are . . .
good at math and Male 102 | 56.4%| 54 29.8%| 25 13.8% 003
science are n (o= 95)

good at learning Femalel 102 | 70% | 29 | 20.0%| 14 | 9.7%
English.

39. | should try td Male | 10 | 4.9%| 23 |12.7%| 148 | 81.8%

speak in Englist 0.035

even though | mak (a= 95)
; F |

e emale| 2 | 14% | 9 | 62% 134 |925%

The items that showed disagreement among womemandwere items 7 and 27. In the item
7 ‘It is necessary to learn the foreign cultureonder to learn the foreign language’, results
showed that the half of women (52.4%) showed adriglisagreement than men with the
statement, whereas some men (45.3%) agreed. Aldbeiitem27 ‘People who are good at

math and science are not good at learning Enghgbimen showed that they disagreed with
this statement getting a high percentage (70%)redsemen only got the 56.4% related to the

disagreement (see table 17).

On the other hand items that showed agreement argongle students and male students
were: the item 5 ‘I believe that | will ultimatelgarn to speak English very well’, results
showed that male (74.5%) showed that they agrdethét statement while women got 63.3%,
a smaller percentage. In the item 9 ‘It is easterdomeone who already speaks a foreign
language to learn English’, results showed thattmmasmen (71.7%) got a high tendency

towards the strongly agreement than men (51.4%)nEthough the percentage of
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disagreement is low, the 14.4% of men disagree thiéhstatement meanwhile woman got
only the 7.6 % (See table 17).

In the item 10 ‘It is better to learn the foreigmguage in the foreign country’, results showed
that there are a few difference between men andemowith the percentage. In this case,
many men (48.6%) tended to have more agreementtietistatement. Regarding to the item
18‘Learning English is mostly a matter of learninggadf grammar rules’, many men tended
to have more tendency agreement towards the stateMen got the 64.1% whereas women
only got the 56.5%. The same happened with the itext, 22 ‘It is easier to speak English
than to understand it'. Results showed that sonme(B&5%) had a higher percentage towards

the agreement whereas few women (24.5%) got a &veeptage.

On the other hand, in the item (23) ‘Learning Esiglis different from learning other school
subjects’, many women (53.1%) tended to have aehniglercentage towards the agreement
rather than men (46.4%). In the item 25 ‘If | led&nglish very well, it will help me get a
better job’, more women (95.2%) tented to have mumeecentage of agreement than men
(86.7%). The last item 39 ‘I should try to speakBnglish even though | make mistakes’,
women also showed to have more percentage than Imehis case the 92.5% of women

agreed with this item, whereas men only got th8®l(see table 17).

When trying a different analysis, a t-test analys&s done to corroborate if there were any
significant gender differences. The T-test lookthatdifference between means of continuous
variable between two groups (Mujis, 2004). For iimd correlations between gender and
beliefs, results were significantly different. Thieems that showed difference when
considering gender were: (7) ‘It is necessary &wrighe foreign culture in order to learn the
foreign language’, (9) ‘It is easier for someoneoveiready speaks a foreign language to learn
English’, (25) “If | learn English very well, it Wihelp me get a better job”, and (39) ‘I should
try to speak in English even though | make mistaf&se table 18).
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Table 18. T-test of BALLI’s items and gender

Independent Sample Tes

Levene's Testforl ot for Equality of

Equgllty &y Means
Variances
: Sig. (2-
F Sig. T Df tailed)
7. It is necessary to lear Equal
Lﬁg;ﬁiﬁ'f’;‘aﬁr‘:’:ﬁf&ei | variances | 5768 | 017 | 2542 | 324 | 024
9" assumed.
language.
9. It is easier for
someone who already | Equal
speaks a foreign variances | 10.580 .001 | -3.544| 324 .000
language to learn assumed.
English.

25. If I learn English Equal
very well, it will help me | variances | 15.501| .000 | -2.438| 324 .015
get a better job. assumed.

27. People who are good
at math and science are
not good at learning
English.

Equal
variances 4.152 .042 | 2.831 324 .005
assumed.

39. | should try to speak| Equal
in English even though || variances 7.126 .008 | -2.820| 324 .005
make mistakes. assumed.

The Levene’s Test for Equality of Variances tellsifithe two groups have approximately
equal variance on the dependent variable. This ¢fgests shows two results: whdtas the
difference among the variances of the two grougsnen and men; arngig. is the significant
level (Hernandez, Fernandez & Baptista, 2006)hdf Levene's Test is significant (the value
under "Sig." is less than 0.05), the two variararessignificantly different. Thus, if we look at

the table 18, we can say that all the 5 itemsesg than 0.05, so they are significant different.
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Next, we have the Independent Samples T Test trapares the mean scores of two groups
on a given variable that in this case are men aoghen (Mujis, 2004). According to Mujis
(2004) and Hernandez, Fernandez & Baptista, (2886)most important part of this test are
the T that gives the t-test statistic; the Df whattows the degrees of freedom; and the Sig ((2-
tailed) that is the significant difference. If waok at the table 18 we can see that the five items

are less than 0.05 which means that there ardis@gmt differences among gender.

In the next section, the last objective relatethorelationship among the language learning

beliefs and the academic achievement will be set up

4.5. Language learners’ beliefs and the academiclaevement

Another important goal of this study was to find duthere was any correlation between the
different dimensions of the BALLI instrument ancttfinal grade obtained in the last English

course taken as a prove of academic achievement.

When the Pearson’s correlation was done betweedifffeeent dimensions of the BALLI and

the final grade, any significant result was fouRdr that reason, it was necessary to do an
extensive correlation with all the items separateid their final grade again. However, even
though some items showed a little correlation wiite academic achievement, they did not

show any significant correlation since they weraonito 1 (See table 19).

Table 19. Correlation between grade of English and items of the BALLI

Final
Dimension ltems Correlation English
Grade
. 2. Some people are born with a
Foreign language : . 101
S special ab!llty that helps them Pearson's
learn English.
- _ _ _ correlation
The difficulty of 22. ltis easier to speak English 133’
language learning | than to understand it.
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Foreign language
attitude

30. People who speak more thar
one language well are very
intelligent.

129’

As a summary, it can be stated that the BALLI disiens and the questions added to the

BALLI did not show any significant Pearson’s coatébns.
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CHAPTER FIVE
DISCUSSION

The following section will present the analysistioé data to verify the hypothesis that were
established at the beginning of this research. artedysis will be organized by the most and
the least common beliefs, followed by the dimenaidireliefs outlined by Horwitz, the gender

differences, and whether there is a relation betvike students’ language learning beliefs and

their academic achievement at college.

5.1. Students’ most and least common language leang beliefs

The top ten most common beliefs belong to all timedsions: the difficulty of language, the
nature of language, learning and communicationtegias, motivation and expectations,
foreign language attitude and the questions adol&ALtLI. It could be seen that the item that
got a higher mean was the motivation and expectatiollowed by the learning
communication strategies. From my point of viewdstuts could motivate themselves to learn
English. That motivation is related to the job ogipnities since students relate that learning
English could help them to have a good job in theure. Teachers can take advantages about
this belief and motivate students about learningli§h. In her study, Diab (2000) mentioned
that motivation makes students to learn English Brehch to use those languages for a
practical reason like working abroad or gettingdrefob opportunities, so it is not surprising
that the motivation item got a high mean. Also,throsignificant finding was the importance

given to the practice and the repetition of theamdary. Students showed that they tend to
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use this strategy which could help them in theonpinciation. Also, students stated that it is
not easy to develop a skill since it is necessarwork hard if they want to improve their

skills in listening, reading, writing and speaking.

However, most of the ten-top beliefs belong to ftneign language attitude. Horwitz (1988)
emphasized that the dimension of the Foreign Lagguéttitude addresses the issue of
individual potential for achievement in languagarieng. This finding could help us, as
teachers, to identify students that have a foréagiguage attitude from those who do not so

we realize who needs more help to learn the largguag

Talking about the difficulty of language learningtudents showed that they have a good
perspective about language; it means that moshemntagreed that everyone can learn a
language and that they have a foreign languageiddti Those beliefs show that students
understand that they are capable of learning Bmghswever, they also believed that it is
easier for children than for adults to learn Englithis belief could interfere in their learning.
Students who do not get a high academic achievearahst fail in their courses would think
that they cannot learn the language because af dgei Bernat (2006) found out something
similar. Their subjects believed in child supremagith respect to the age factor and
supported the concept of foreign language attitudethis sense, the belief regarding to
speaking English with an excellent pronunciatiohjolhr got a high mean, could also prevent
and make difficult the learning of English becassaedents would not take opportunities to
speak or practice the language in the classesefisignight not participate in class but they
have an excellent pronunciation, neverthelessdbugd be late for them because teachers are
making their students to talk classes to practiedr tEnglish. So, that belief eventually sets a

barrier for the language learning process of thgetdanguage.

Another common belief found was that learning ipamiant for them since they find it as an

easy way to get a job, especially if they speakliEngvell. Students assimilate that learning a
foreign language could help them to get betteh@&rteconomical status. Those beliefs can be
motivating for students when learning a languagsabse they relate it to using it when they

finish their major and also extrinsic motivatingha® it could make students to learn
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superficial the language. Since the State of Quatdoo is a tourist zone, students may be
convinced that after their major, they will probalglet a job that requires knowing English.
These results were quite similar to those Tru®98) whose subjects also found that English
ability will give them better job opportunities. Mtalvo (2009) and Ramirez (2009) also got
similar findings. In Montalvo’s and Ramirez (200Bjvestigations students showed that
learning English and French would mean having bétie opportunities. It also seems that

students relate that they will have more opportesito get a job when learning English.

Among the top ten least common beliefs the itenas g#howed belong to the dimension of
Foreign Language Attitude and Learning and Comnaiitin Strategies. Even though
students’ answers show disagreement with the itépo shouldn’t say anything in English
unless it is correct’, they revealed a good atéttmvards the language. They answered they
wanted to be independent learners; they said theyldvtake some risk in speaking even
though they made mistakes. This belief makes stadi#velop confidence and decrease their
anxiety when participating in oral activities. Hréavatti’'s (2002) study subjects showed that
they do not take the risk while they are speakBige stated that learners who hold erroneous
aspects of speaking like not speaking in classatrtaking the risk may not develop oral
communicative competence. As Mori (1997) foundén $tudy, students believe that teachers
are not the only persons who can help them sokie tloubts about the language so they have

to do independent or extra work.

Among those less common beliefs subjects also sthola it is acceptable to say something
in English even though they say it wrong. Thatdfdit students correct their pronunciation,
so they are not afraid of the teachers’ correctidowever, that belief is opposite to the belief
regarding the excellent pronunciation. A functiomadlief could be when some students
believe that when they say an incorrect word amgtlwrong happens since learning requires
time and practice because making mistakes is aralaprocess students need to face.
Sometimes teachers use techniques for correctietakas, but they do not know if those
techniques help or not their students since thezesaidents who want to be corrected by
teachers and other students who want to correntidblees their mistakes. Haluskova (2008)

mentions that it is important for language instoust to determine what teaching

88



methodologies and strategies can better improve peeformance in English. From my point
of view, students would have to invest much timetlogir pronunciation skill, and teachers
should find out what correction strategies workdrefor their students since they do not have

the same necessities and priorities.

Montalvo (2009) got similar findings. Among the $esommon beliefs, subjects also showed
that it is possible to say a word in English eveouigh the pronunciation is not perfect; that it
is ok to guess words when learners do not know treemd that neither man nor women are

better at learning languages.

5.2. Dimensions Description

In this section, the five dimensions set up by Htrwvill be analyzed starting with the
dimension thagot a high strongly agreement. In this researcé, dimension that got the
highest mean was the Motivation and Expectatioredsion; the second dimension that got a
high mean was the Learning and Communication Sfiege followed by English Foreign
Language Attitude dimension, the Nature of Langubgarning dimension, and finally the
Difficulty of the Language. A similar analysis wa®ne by Montalvo (2009) but he got
different. In his study, the dimension that got thmhest mean was Motivation and
Expectation, followed by the Nature of Language rbega dimension, the Learning and
Communication Strategies dimension, English Fordignguage Attitude dimension, and

finally the difficulty of the Language Learning.

Comparing the findings in these two studies dornthénsame context it can be noticed that the
dimensions in which subjects got the highest ages¢rand the lowest agreement were the
same: Motivation and Expectation, and Difficultyr foanguage Learning. This could mean
that in general students are high motivated to ystEdglish and they also have high
expectations towards the language, but the ditfycdnl which they see the learning of English
has not been benefit from that high motivation erpectation. According to Diab (2000), the

motivation plays an important role in the learnofga language since it makes and encourages
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students to learn English to use it for personglractical reasons. Focus on this statement, it
could mean that holding a functional belief relatedthe motivation and the expectation
dimension seems to help students to get bettdndin kearning, but there are some students
that still perceive their task to be differentiatlifficult and, perhaps that it does not benefit

student a lot since it does not stop seeing legraimglish as a difficult activity to do.

5.2.1. Dimension 1: Motivation and Expectation

This domain is concerned with the motivation and #xpectations related to language
learning. The results show students tend to styoagtee with all the items, this may be an
indicator that students have a high motivation tasahe language. Diad (2000) and Bernat
(2004) mentioned that students exhibited high kel the motivation dimension because
students remain quite optimistic about their futlaeguage process and future jobs, and

economical status.

Regarding this dimension, most of the students skow have strong motives to learn
English such as the ideas that learning Englisi well will help them to get a better job, to
know English speaking people better and that theylavlike to practice their English. Those
beliefs could be related to the geographical bamkgu of the State of Quintana because it is
one of the main tourist destinations in the counRgmirez (2009) and Montalvo (2009) got
similar findings. In both studies subjects relateaning English with the opportunities to get

a job. Both authors agreed on the fact that thegiozl could be due to the location of the state.

Conversely, students hold the belief that Mexictimsk that it is very important to speak
English; this is a generalized belief in our soci@tie to different factors one of which could
be the fact that English is required in Mexicanaidt by the SEP, because English Language
is generally perceived to be more important arothvedworld than other languages (Horwitz,
1999).
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Moreover, the belief these students expressed adbasting many opportunities to use the
language once they have learnt makes them think dne not wasting their time learning

something they are not going to use, but a langtizgenould be useful for getting more and
better opportunities in their life. Horwitz (198&pjas (2008), Montalvo (2009) and Ramirez
(2009) got similar findings. Their subjects agreldt learning English and French will give

them better opportunities to get jobs. Reyes & Refred) found that only two subjects

studied the English Language major to be teaclersthe rest of the students studied the
major for other different reasons. Montalvo (20@®d Ramirez (2009) both mentioned in
their studies that Mexican people related thatelbd€ljetting better job opportunities) to the

geographical situation of the state of Quintana.Roo

The findings that were mentioned before are rel&etie investigation that Diab (2005) did
with Lebanese undergraduate students. He alsadstlaé motivation is very important for
students since it makes them to associate it witlctigcal endings. In both studies, students
relate learning English with their personal purodes getting a better job. Also, Diab (2005)
pointed out that students expect the language itepexperience to be easier and enjoyable.
Therefore students will feel more motivated to heg®n the contrary, if students think that
learning a language is a waste of time, their natitbns and expectations regarding the
language could be low, and then they could havblenas in their learning. hence, it could be
stated that learners will feel more motivated &rteEnglish if they expect the language to be
easier and enjoyable; on the contrary, students think it will be harder to learn the
language and they do not have the capacity of ilegianglish, they will see themselves as
poor language learners. Moreover, Banya & Chen{()L&%ke a difference between good and
poor language learners. For them, good languagedesare highly motivated, and have
positive expectations through the language, so Hase better achievement. Meanwhile the
poor language learners show a negative attituddeédanguage and are considerate future

failing students.
Taken into account Banya & Chen’s (1997) opinidre tearners from this research (ITCH

students) and the subjects from Ramirez’ (2009) Modtalvo’s (2009) studies seem to be

motivated since they relate their learning to tiefure jobs or destiny. Maybe some of those
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subjects relate their opportunity to use the lagguia the Riviera Maya, or other places to
work. Narvaez’'s (2009) findings showed that studdite more the active classes. Active
classes could be considered as a motivating faatee they make students enjoy the classes.
Thus, if ITCH students are highly motivated thewldobe considered, according to Banya &
Chen (1997), good language students. Findings igh study are also supported by Rojas’
(2008), Montalvo’s (2009) and Ramirez’s (2009). allthese studies were carried out in the
same context.

5.2.2. Dimension 2: Learning and Communication Striegies

The learning and communication strategies wereséo®nd highest dimension. It seems that
students from the ITCH use a lot some learningtesjias to learn English, since some
students are required to present the TOEFL androtaee taught by the communicative

approach. Similar results were obtained by AltaB0@), students in this study supported
beliefs such as the importance of repetition andctpre in learning English, and the

importance of speaking with an excellent pronumn@matSimilar findings were also showed in

Nikitina & Foruoka’s (2007), Montavo’s (2009), Raeur’s (2009) and Reyes & Reyes (n.d)
studies where the highest item was related to theoitance of repetition and the

pronunciation.

Even though those beliefs were the most common,ahds important to mention that
Erlenawati (2000) considers that the belief relatedhave an excellent pronunciation is not
considered as the correct behavior since it malente the way students behave in an
English class. It means that students could avegglang in the first months in their English
courses because they do not have the appropriateiqeiation of the words. When you just
start learning a new language, the pronunciatioy nma be very good, thus, having those
beliefs will not help them dare to speak in cla€hampagne (cited in Horwitz, 1988)
mentioned that students tend to fail to develojvedike accents. He pointed out that adults
are somehow physiologically unable to speak a sktamguage without an accent because

their mother tongue influences the target language. belief about pronunciation then will
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prevent learners from practicing in oral activitinsclass, and improving their pronunciation.
That belief could be interpreted as a languageniegrbarrier. This would not let students
practice in the classroom because of their feanaking mistakes or because their accent is
not good at all, and that would be a cause of t#aging. Rojas (2008) and Montalvo (2009)
also found that their subjects agreed that it iseesary to have an excellent pronunciation

when learning English.

The students from the ITCH also agreed about tipoitance of repetition and practice when
they are learning English. It seems that studeatsagreat effort to practice new words they
learn in class, and perhaps they see the repeatiaisma learning strategy to be successful in
learning the language. It is true that repetitias lbeen taken into account as a learning
strategy to improve pronunciation (Erlenawati, 200his is not surprising since students
who came from different high schools still sharbé traditional learning strategies which
endorsed repetition. However, it is important tontren that the repetition help also to
practice vocabulary or other skills in differenska. Altan’s (2006) findings showed that
students in her study supported beliefs such asntbertance of repetition and practice in
learning English. However, Erlenawati (2002) statbat learning a language can be
influenced by many factors which inhibit studergatticipation in their classes. For example,
Horwitz (1988) suggests that a factor could behee She mentions that a gap between
teacher and learner beliefs can lead to reducedeaonfidence in and satisfaction with the
class and to unwillingness to participate in comivative activities. The communicative
language teaching makes students do some taské$ wémgpire them to interact with one

another in foreign language.

Another belief related to the learning and commatin strategies students hold is that
mistakes have to be corrected since the beginrirtigetr course because those mistakes are
hard to correct later on. It can be seen that stisdperceive making mistakes as an
inappropriate process of learning. But in factjoes not have to be always the case since the
communicative approach looks at errors as parthef learning experience, necessary to
improve the language learning. In the communicatareguage, students need to negotiate

meaning in conversations, so they will certainlykearrors.
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This result could be the explanation as a consexmueh some previous experience from
students when making mistakes. Sometimes, studeetpenalized or showed when they
make mistakes, so that experience could create gatise perspective towards making
mistakes. A possible relation could be also thdi@pation in classes because if a teacher
corrects every single mistake that students makedégs may try to avoid speaking. Most of
the time students are afraid of participating ssl because they are not sure of their language
performance. For that reason, | consider that itmportant that teachers use correction
strategies that let students speak even thoughritade mistakes since the main goal of the
English classes from the ITCH is communication. iimfindings were showed by Rojas
(2008) and Ramirez (2009). However, results froraridwati (2002) stated that students
seem to have a positive view about error correctione they do not view it as an impediment
in language learning. Although it may not always the same for other students, error
correction may mean that correction will help depethe learner’s self-confidence, and may

also indicate learners’ communicative intensions.

In the Learning and Communication Strategies dineengarticipants in this research study
also reported that they do not agree or disagreatajuessing unknown English words. This
belief may be a barrier for students because tlean® that they lack confidence in this
learning technique which is very useful for leagirespecially in the communicative
competence where students need to negotiate theimgeaf some words. Ramirez (2009)
found out different reactions toward the same asgyat The students from her study strongly
disagreed that guessing a word is aloud. This rdiffee is important since both studies were
carried out in the same context. Horwitz (1999)lifiigs showed that most of the EFL learners
were more willing to guess the words they did nobw. Her study was performed in a

different context.

Most the students from this research (70 %) stegpnted they disagree with the item “You
should not say anything in English until you cap g&orrectly”. This belief may be related to
having a correct and excellent pronunciation arangnar Thus, students support their belief

since previously they mentioned that it is importém have a good pronunciation and the

94



importance of mastering grammar. However, in tlase¢ students confirmed that having an
excellent pronunciation is quite impossible singeytare not native, so they will not have a
native-like accent. On the other hand, studentsidered that guessing is allowed which
seems to be too a contradictory belief if we regagting something unless we say it correctly.
In this sense, there is not a clear and coherezd @mong students with respect to what

learning a foreign language means and the bes¢giea to do it.

Another item is related to the importance of p@og in the lab. Subjects were neutral about
this belief. This result could be related to thet that teachers do not use the lab to practice or
learn the language. The ITCH has two labs whichuaezl by teachers, but if they do not use
them in their classes, students do not see thesn asportant tool. Diab (2006) got different
findings. Her subjects supported the belief abbatinportance to practice in the laboratory in
language learning. She pointed out that this beli@f make students practice in the lab to get
an excellent pronunciation or to improve their Iskilso it can influence the way students

behave in the English class

5.2.3. Dimension 3: Foreign Language Attitude

Concerning this dimension, students strongly agtkatithey have a foreign language attitude
since they mentioned that everyone is capableanhieg a language. Contrasting the belief of
everyone is capable of learning a language withbtleef of English is easier for children
rather than adults’, it could also be observed évain though students believe that everybody
can learn languages, they also believe that chltieeve a superiority to learn the language
than they do. Since they are young adults, thiseb@hay interfere with their language
learning because they might think that their agesdwot benefit them, so this belief, in some
way, could interfere with their language learniBgrnat & Gvozdenko (2005) stated that
older learners who believe in the superiority oliyger learners probably begin language
learning with fairly negative expectations of thewn ultimate success. Similar findings can
be found in Horwitz’(1988), Tercanlioglu’ (2005)ne Altan’s (2006) studies which were

done in different contexts. What's more, Rojas @0&nd Ramirez (2009) who also got
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similarities in their findings mentioned that statke could think that if they are in a higher

age, they would have higher problems.

There was a neutral decision about the fact thaplpeare born with a special ability. This
might have both a positive and a negative influemtstudents’ attitude towards the language
since it might make students to work harder inrtbiining. If students believe that they did
not have a gift for learning a foreign languages thwuld discourage their effort to learn the
foreign language. Horwitz (1987) found that sulgedid not see themselves as particularly
gifted language learners, so she stated that #mslead to reduce their confidence in their
courses if they hold those negative outcomes. Hewen 1999, Horwitz got different results.
Her subjects strongly agreed that they have spadbidities to learn a foreign language. She
mentioned that those students are motivated tm e language and thus they would not

have problems in their learning.

Diab (2000) who also got similarities with Horwi$z(1999) findings mentioned that students
who agreed that they have abilities for learningrguage reveal an opinion of themselves as
language learner. She mentioned that learners whohis belief may indicate that learners
have positive expectations about their own langueaeing ability and therefore they expect
to become proficient in the foreign languages teeydy. This may indicate that students
would think that some of them do not have the "giftlearning English, and they might feel
that they are not successful learners. Howevergetiaeere still a number of subjects who
believed the opposite; as a consequence that befigfhave been interfering in the learning

process.

Finally, students rejected the idea that womenbatéer than men at learning English. Diab
(2000) also found that Lebanese students did nmteathat female students are better at
learning English than males. Horwitz (1988), Nik#i & Furuoka (2007), Rojas (2008),
Montalvo (2009) and Ramirez (2009) got similar firgs.
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5.2.4. Dimension 4: The Nature of Language Learning

Concerning the nature of language learning, finglimgthis study were similar to Horwitz
(1988). Students in this study reported that theljelse that learning a language is mostly a
matter of learning new vocabulary words, learnirgtaf grammar rules, and translating from
the target language into their mother tongue. Thediefs make students invest most of their
time trying to memorize long of lists of words thilaey will later forget, or that learners would
learn as much as they can the grammatical ruléseoEnglish language. What can be noted
was that students thought grammar is the most tapbpart of the language; this belief could
be a dysfunctional belief if they do not give aigmimportance to other aspect of a language
like vocabulary. Besides that, students who thirdagnar is the key part of a language may
be disappointed when they have teachers who use coonmunicative teaching methods and
put more emphasis on meaning than on grammar (V&968).Thus, students could be more
interested in learning grammar than in improvingthar aspect of the language such as
speaking, listening, or writing. Thus, this bel{gflated to the importance of grammar) could
cause a dysfunctional behavior in the classes sstedents would not be interested in
developing other aspects of English Language aeid tommunication competence. Horwitz
(1988) also mentioned that this type of belief domlake students not to practice or do the
tasks or activities that are proposed by teach#rgs this attitude reduces students’
opportunities to learn the language. Also, simresults were found in Peackock, (1988),
Yang (1999), Altan (2006), Rojas (2008), Ramire20@) and Reyes & Reyes (n.d)

Another item that is important to mention is theeamrlated to translation. In this sense,
students tend to think that it is enough to daditéranslations to know a language. Although
there are occasions when literal translation issipdes, it is true that most of the times
translation processes are not correctly done througrd by word technique. Maybe, an
explanation about why subjects do translations tighthat they are beginners so, for them
this technique could be taught when they startelddm the language in secondary or high
school and they got familiarized of using this tage. As they have the costume of doing
that almost all the time it seems so hard to stwpglit, and we know that it is through time

that the translation process diminishes. Thus,ldblef seems to be dysfunctional to students’
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learning process because they will have to lookriore complex strategies when translating
and this will certainly enrich their learning prgse Another translation belief that
predominated among the students from this reseasshthe one related to the difference
between Spanish and English language structurelased with the translation. If students
consider that English language does not have thee sstructure as Spanish, they might
understand that translating is, hence, difficultito However, if students believe that English
language has the same structure than Spanishl itnake students get frustrated when trying
to translate and not being able to do so. Thugestis may reinforce the beliefs that learning a
lot of vocabulary is the most important part ofrleag English because when translating (a
dysfunctional belief) most of the problems are thbecause a lack of vocabulary (meaning).
It could be said that learners would think thah$tation plays an important role for learning a
language but it could be considered as a dysfumaitibehavior towards the learning process
from the communicative approach because studenitd qolace more emphasis to the
translation than to communication. Similar reswtse obtained by Horwitz (1988); students
reported that they believe that learning a langusgenostly a matter of learning new
vocabulary words, learning a lot of grammar rukasg translating from the target language
into their mother tongue. Bernat (2004), NikitinaR&ruoka (2007) also got similar findings.
However, in Reyes, Murrieta & Hernandez (2008),aAlt (2006) and Ramirez’s (2009)
studies, subjects showed that they strongly digatrat learning is a matter of translating.
Altan mentioned that it was a good response frasrshbjects due to they would not have any
further implications in their findings. | considérat students may have different conception of
translation process, so it is necessary that stades informed that they are not leaning
English to translate but to communicate, especiahign the translation is difficult to do since
there are some complex languages like the Chilesges’, Murrieta’ & Hernandez’ (2008)
also showed that their Taiwanese subjects mentidredhey cannot learn English doing the

translation.

In the items (23) “Learning English is differenbin learning other school subjects”, (10) “It
is better to learn the foreign language in theifpreountry”, and (7) “It is necessary to learn
the foreign culture in order to learn the foreignduage”, students neither agree nor disagree

with them. They were neutral about the necessitgdam the English culture to learn English;
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that learning a foreign language is different friarning other academic subjects; and that it
is best to learn English in an English-speakingntgu Even though it is well known that
learning culture would help student to get a widmgrama of the language or to motivate
them, students do not show interest in learningctiiure of the language they are learning.
Maybe, students are not being exposed, or theyparenformed of how important culture is,
so it will help them to understand and learn thegleage being used in the foreign language.
Maybe, ITCH students could not be interested imnieg the culture since their teachers do
not teach it. If English teachers teach not ong/ldnguage but also the culture, students could
be more motivated in learning the language. Honfi@89) states that learners need to take
into account the importance that the culture otimgliage has. Some of the reasons about
learning a culture are to avoid using taboos aridneive words and because culture and
diversity are viewed as integral to a student'sgleage experience and to the shaping of
communicative competence (Burns, 1990 as cited amigBon, 2002). Students should
understand that language use has to be associdtedtier culturally behavior. Rojas (2008)
and Ramirez (2009) got similar findings. Ramire@Q®) pointed out that communication will

be effective if it is supported by having knowledgesulture about a foreign language.

Finally, students showed a neutral attitude abearring the language in the foreign country;
so they are not sure about if they really woule li& learn the language in that country or not.
Truitt (1995) mentioned that students who valuerne® English in a English-speaking
country may try to travel abroad if possible, atskefor a semester, to improve their English.
Truitt (1995) also mentioned if this belief is ualistic, learners could think that they will not
pronounce English properly, and it could lead tesfiration and anxiety. A different finding
was showed by Erlenawati (2002); learners strorgisee that it is best to learn English in
English speaking countries because learners wilefiefrom opportunities and the input the
English-speaking countries provide. Bernat (200bdse findings were similar to Erlenawati,
also pointed out that students may recognize thereamt value of learning language in an
immersion-type setting, where there is a greatposure to the foreign language, its culture
and its people.
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The students from this research appeared not te halefs related to the importance of the
environment and the culture of the target langusigee, as reported by Erlenawati (2002),
they did not seem to be keen on employing suchragiping not only in the lab but among

themselves, repeating words, guessing, feeling adaifle even though they make mistakes,
and using more strategies like paraphrasing thafoom to what is considered best practice in
communicative language since this author pointgtmaittin order to understand the nature of a
foreign language; students need to know the coimmecamong the culture and the

environment.

5.2.5. Dimension 5: The difficulty of Language Leating

Results obtained in this study compare to thosendoun Horwitz (1989) study as they
reinforce that English can be learnt in two yedrsstruction, that it is easier for children to
learn English language than for adults, that lesydanguage is a matter of memorizing new
words and translating from English, and that eveeycan speak English.

Subjects from this research were generally optimedbout their own prognosis as language
learners. Siebert (2003) and Bernat's (2005) studeported comparable findings, only a
minority of this research disagree that they wpkkak English well. It can be noted that ITCH
students believe English as a language of medidfitudiy. That belief might help them
believe that they will learn the language very watlithe end of their courses. Students also
reported that a maximum of two years is sufficiemtlearning English language. If students
are convinced that English is not really difficdtiey could face the language learning process
easily and more confident. But, on the other h&etieving that it is possible to learn English
in two years could also discourage them from malkangeffort to learn it if they do not
significantly advance in the learning of it in thagriod of time. Thus, students who do not
consider the language as difficult could spend gugtle time when he could dedicate the time
required for learning the language. Holding thdidbeit could also be functional for students
since they might have a low level of anxiety initletasses. Horwitz (1987, 1988) got similar

findings. Her subjects recognize that the foreigmgliage was neither difficult nor easy, and
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they also agreed that they will learn the languegéwo years. Horwitz corroborates that
student’s attitudes, perceptions, and beliefs méyence students’ performance and ultimate

Success.

However, some learners from this study also expres$s believe that English is easier to
speak and read than to write and understand ile@ta could feel that writing is difficult
since they do not know how to do it. This findingutd be related to the traditional approach
of teaching where the productions skills are filsteloped. Since English skills are not taught
in some high schools students from the ITCH coud fquiet difficult to develop their
writing, listening, reading and speaking skills this case, ITCH teachers should teach how to
do writing in English since the format, and styte otally different from Spanish. Students
from the ITCH think that writing and understandiggglish is difficult because of their lack
of training in writing and listening skills. Themgere different findings in Ramirez (2009).
Ramirez’s subjects mentioned that writing and negda foreign language is easier than
speaking and understanding. However, there wererédift results in Montalvo’s (2009)
findings from this study and from Ramirez (2009)r Example, Montalvo’s subjects neither
agree nor disagree that it is easier to read Hngian to write it which is different from this
study and from Ramirez; on the other hand, Montahsmbjects believed mostly that it is
easier to speak than to understand English, which similar from this study but different
from Ramirez’s.

To sum up the five dimensions, students revealedl ey have beliefs such as guessing
words, that everybody can learn a language that dne self-autonomous since they do not
depend only on teachers, and they consider Engish medium difficult language. Those
beliefs can be considered as positive ones simgertiotivate students to learn English. On the
other hand, students also showed that they havef$éhat could damage their learning like
having an excellent pronunciation, the great imgure they give to know grammar before

learning to speak and to translation, and the tdéknportance they show for the culture.
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5.2.6. Questions added to the BALLI

Regarding the items that were added to the BALILHicl also refer to the learning strategies
used by English students, most of the subjects stiawat they are really concerned about
their learning progress. Most of them strongly adravith the items that are related to the
improvement of the language, the development okkiks, and the practice. In those items,
student showed that they are ready to do extracesrto get better grades; that they want to
develop their language skills; and that they areafi@id of making mistakes when they are
speaking. This last belief could be related to itken of correction mistakes (Learning and
Communication Strategies dimension). In that dim@nstudents pointed out that if they
make mistakes at the beginning of the course, utdcbe difficult for them to correct their
mistakes. However, it does not mean that they &a@daof making mistakes, as it was

mentioned before it depends on how teachers délaltiae error corrections (Rojas 2008).

The ITCH students who are aware of the importarfcearking independently will spend
more time studying and they will understand andndxeetter at the end of their course than the
ones that area waiting for the teacher to explaaryghing. Rojas (2008) got similar results.
Their outcomes reported that most of the studemisesl the idea that doing extra exercises
and consulting other references than their bookthenl teacher can help them improve their
English.

Students stated that they are conscious that dawglayood skills in English takes time,
especially if they want to be fluent in the langeadylori (1999) found in her study that
developing English skills requires time, and thedchers are not the only persons who can
help students to solve their doubts about the lagguRojas (2008) stated that if students are
aware of their weaknesses and that in their stui®sdo not do well they can improve them.
Also, being conscious that good skills do not depeh a short time will avoid students get

frustrated if they do not understand anything dyitireir first classes.
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Another outcome was that students believe thanilegra language takes time. That belief
was supported with students’ disagreement withbteef that if they do not learn anything in
the first week or course they will never learn Estyl This item helps students not to be fear if
they do not get it in the first weeks; that theypwd be patient in learning a language; that
anxiety is a matter that everyone faces at thenoégy of the courses. Students also reported
that if they work very hard, they can develop tkidswhich may take time. Being conscious
that good skills do not develop in a short timel Wélp them not to get frustrated if they do
not understand anything in the first classes. kimd of belief will help students to develop
better and more learning strategies because stidéhbe conscious that learning English is

a process and not a product. Rojas (2008) and Rarf2009) also got similar outcomes.

Finally, students from the ITCH agreed that memnogdists of words is good to increase

your English vocabulary. That belief could preveéneir language learning because they
showed that way that they concentrate on this angkt to use other strategies for learning
vocabulary. Nevertheless, memorizing can still bgoad strategy for certain students. As
Peacock states it has been proven that learnem®tdearn in the same way, indeed (2001).
On the other hand, students are not quite sureh@hét¢achers are the only ones who can
solve their doubts about the English language. édttisdare used to studying in the old-
fashioned technique when the teacher was the ardywto could help them. In fact, most of

the students thought that teachers know everything.

As a summary, if students are aware of their wesd@® and in their studies they do not do
well they can improve them. Also, being conscidus good skills do not develop in a short
time will help students not to get frustrated #yido not understand anything during their first

classes. Next, the answer about gender differanitdse analyzed.
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5.3. Gender Beliefs

Bernat & Gvozdenko (2005) mentioned that factorshsas gender could determine or
influence learners’ belief. In this section, thender differences among male and female will

be analyzed in order to know whether there is affgrdnce between them.

From analyzing beliefs differences with the cradsutation process, it could be seen that only
nine items showed few differences between bothggoli can be seen that the dimension that
had more items related to the difference among maal@ female in this study was the
dimension related to the nature of the languagmileg. Male showed that they have got a
higher level in the difficulty of language than felm students. This might explain how men
think it could be the process of learning Englisid ahey might relate this domain with the
difficulty of learning English. It means if men cder that learning English is hard, they
might have problems in their learning, but if thegnsider that learning English is quite easy
they may not have problems in their process. Orother hand, female got a higher level of
foreign language attitude, and in the items addethé BALLI than male. This might show
that some females might indicate that their failoireheir success could be as a result of their
attitude towards the language. Even though therdiffces are not bigger, these findings could
tell us that there are differences in what theypkhand the way they approach the learning

process.

Bacon & Finnemann (1990) and Diab (2000, 2005)diféérent findings in their study. They
found out that women reported a high level of nmetion and strategy use in language
learning than male students. Comparing those fgglio the results got in the ITCH, it could
see that students from the ITCH did not show diffiees among motivation, but there were
few differences in the other dimensions (difficuttf language learning, the nature of the
language, and foreign language attitude) whichct@ive a general idea about their way of
thinking and the possible behavior in their Englidass. For example, if teachers see that
some women use more learning strategies that helm to learn English, teachers might
encourage men to use the same or other learnaiggiees to improve their grades. There were
also different findings in Siebert (2003) and Beér&d_loyd’s (2007) studies.

104



Analyzing the items individually, it could be se#mt women reported a higher level of
disagreement in three items. For example, thedfaabt considering the culture as a necessary
aspect to learn may be a learning barrier sincBeasanlioglu (2005) states that learning the
culture really matters since it helps people undes better the language. Maybe, some
students are not being exposed, or they are natngfd of how important culture facts are, so
it will help them to understand and learn the laagguthat being used in the foreign language.
Another idea about why some students would nohtegested in learning the culture could be
that they are from different majors that are ntdtesl to English language and because of their

traditions and customs.

Regarding the last belief about being good at Maid Science are not good at learning
English we can say that disagreeing with this b&la beneficiated women since they will
not think their skills are limited to learning lamgges but that they could learn many other
things, they will be probably more confident andidha higher self-esteem to study foreign
languages. This finding coincides with Diab’s. InaBs (2005) study, subjects also
mentioned that people who are good at math andaziare also good at English. They
showed that being good at something does let yowdm at other things. Thus, this

functional belief could help people to build comitte and to improve their skills.

On the other hand, men showed slight higher lefalgpeement than women in the items (5)
‘| believe that | will ultimately learn to speak &ish very well’, (10) ‘It is better to learn the
foreign language in the foreign country’. (18) ‘leimg English is mostly a matter of learning
a lot of grammar rules’, and (22) ‘It is easiersfmeak English than to understand it’. From all
these four items, it could be said that men presemte functional and dysfunctional beliefs in
their answers. An example of a functional beliethiat several men (74.5%) believe that they
will learn to speak English very well because thaght show confidence and motivation in
their learning, and this could help them to bedyadt the language. This belief may be related
with it is easy to speak English rather than undeibit (item 22) where some men (36.5%)
also agreed with the statement. Results might givedea about how they find themselves

easy in speaking, and it could be considered aaaibnal belief because it may indicates that
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students could not have problems in their oralvdes and tests. Weden (2001) mentioned
that if learners have a positive aptitude for lgsgnanother language, this aptitude will
facilitate to learn it, but if they do not havedfattitude, they will inhibit their process. On the
other hand, Siebert (2003) got similar resultsdiigs revealed that male students were more
possible than female students to grade their msilihighly, and to respond that they have a

special ability for learning languages.

As some examples of dysfunctional beliefs couldhaeitems 10 and 18. Some men from the
ITCH (48.6%) got a higher level of agreement thaamen since some male students tend
more to consider that learning English will be éein the native-speakers’ countries (item
10). Holding this belief may be a disadvantagestoidents since they may think that they if
they do not advance in learning English is becahneg are not in the foreign country; at the
same time it could be an advantage since beingcmurss of it may mean that they have to

study harder if they want to learn the languagefdksign teachers, we know that learning
English in a foreign country might not damage stuslé they have their own feedback of the
language. Those students might then be aware afrtpertance of other resources to be in
contact with the foreign language through the m#eror contact with foreign classmates or
English teachers among others to learn the langigeinez (2005, cited in Ramirez 2009),

mentioned that foreign learners who are surrourtecdhative-speakers and foreign culture
will have many advantages in learning the foremmguage. So, this belief could be consider
as a dysfunctional belief due to it could make shid feel frustrated not to have a feedback
outside the classroom. Similar findings were goBleynat & Lloyd (2007).

Regarding the item 18 where more male studentd ¥6ystated that grammar rules are really
important when they learn English. This seems ta dgsfunctional belief because some men
really care about knowing grammar rules, and threynat paying attention with the teaching
approach they carry on, in this case is the comaatine competence. Thus, those men could
have problems in their learning since they migititisdld the old fashioned teaching that were
taught maybe in secondary and high schools, so dioeyot develop the learning language
skills that are required. When they start learriimglish in the ITCH the teaching approach

changes drastically for some of them due to inITi@H teachers start developing skills and
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they focus on the communicative competence, antiapsr students do not get used to
studying in that way quickly. Siebert (2003) andnika&z (2009) also found differences

between males and females respect to the importdrgrammar.

Most women got higher levels of agreement than meahe following items: (9) ‘It is easier
for someone who already speaks a foreign languatgatn English’, (23) ‘Learning English
is different from learning other school subjec{g5) ‘If | learn English very well, it will help
me get a better job’, (27) ‘People who are goothath and science are not good at learning
English’, and (39) ‘I should try to speak in Englieven though | make mistakes’. More
women (53.3%)rom this study also agreed that learning Englsldifferent from learning
other school subjects than men. Maybe those femaddly consider that the techniques they
use in their other subjects like Biology or Mateat be useful for learning English. This
dysfunctional belief could cause them some problertheir learning since Gabillon (2007)
stated that L2 and FL is often perceived as theesagriearning other subjects. She pointed out
that in many cases learning other subjects prede?les FL learning and learners embark on
the L2 and FL learning process with some precomzeptand techniques about learning.
However, this belief gives some options to the eiisl to reach out other learning and
communication strategies to learn English. Horn{dt299), Altan (2006) and Montalvo (2009)
also got similar findings in their studies wherestnavomen agreed that learning English is
different than learning other subjects.

The last item in which some female students (92.5%j the ITCH got higher agreement
was ‘I should try to speak in English even thoughake mistakes’. This is a functional belief
since women encourage themselves to speak Enghisithey are not afraid in their mistakes.
Even though Horwitz (1989) did not make any gerdifferences in her studies, she pointed
out that some of her subjects believed that makmstakes will impede their language
learning. Thus, she mentioned that those studehts hvelieved that making mistakes is bad
may have been exposed to erroneous beliefs abogudge learning and those erroneous
beliefs about language learning lead a less efledanguage learning strategy. However,
making mistakes could not be taking as a negatwat gince the mistakes show us what skill

we need to reinforce and want our weakness ares €huld be supported by Peter
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McWilliams’s quotation: “Mistakes, obviously, shows what needs improving. Without

mistakes, how would we know what we had to work’on?

An additional analysis was done to corroboratéhéré was any gender difference since the
crosstab tabulation had slight difference. Thentibem was to find if there was enough
significant of the previous results to be considess important. If trying an interpretation of
the results obtained by the T-test, it could becoled that five from the nine items presented
before related to the gender got a significanteddihce between boys and girls. Those items
that also got significant difference between meth @omen were: (7) ‘It is necessary to learn
the foreign culture in order to learn the foreigmdguage’, (9) ‘It is easier for someone who
already speaks a foreign language to learn Engl{&b) ‘If | learn English very well, it will
help me get a better job’ (27) ‘People who are gabanath and science are not good at

learning English’, and (39) ‘I should try to speakenglish even though | make mistakes’.

As a conclusion, there were some items that haghtli differences regarding gender.

However, doing another type of analysis, there vieeeitems that showed that they have a
significant relevance regarding to the nine beltets were presented at the beginning of this
section. There exists some differences regardingh& dimensions of the difficulty of

language learning, the nature of language learhéagning and communication strategies, and
foreign language attitude. It was also some geddésrences in the questions added to the
BALLI. Even though there were found some gendefedéhces, Rojas (2008) and Ramirez
(2009), who carried out similar studies in the sametext, did not get any significant gender

difference.

Next, the findings that were found in this studylcobe related to their academic achievement

which will be analyzed in the following section.
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5.4.Language Learners’ Beliefs and the Academic Achieveent

To answer the third research question, the Persmmsgélation was done. Nevertheless, any
significant correlations among the BALLI items ath@ academic achievement were found.
Some reasons might be the diversity of beliefsesttalhold and that questionnaires only do
not take into account all the beliefs and extefflagtors such as the setting, motivation,
students’ feelings, schedule of classes and tesicheliefs. Benson and Lor (1999) pointed
out that questionnaire research tends to give amiyapshot of learners’ beliefs without telling
much about their beliefs in greater depth. Simiksults where got by Montalvo’'s (2009)

study. His findings did not report any significdPéarsons’ correlation between beliefs and

academic achievement.
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CHAPTER SIX
CONCLUSIONS

This chapter presents the conclusions of the pteserdy, and it also makes several

recommendations for further research.

6.1. Conclusions

Results from this study have showed that studeots the ITCH hold some beliefs about
learning English as a Foreign Language. The BAlddms to have proven its usefulness in
the elicitation and comparison of many studentdiglabout language learning, and it gives us
the opportunity to classify, analyze the beliefsl &n conclude that English students hold a
variety of functional beliefs about learning. Foample, students from the ITCH have high
expectations that they will learn to speak Englibley hope to learn the language very well,
since they take into account that it takes somee tim learn English and to develop the

language skills.

This study also shows that students from the IT@1hagh motivated to learn the language
since they reveal strong motives to learn the laggu Some of those strong motives that
students hold to learn English are related to dibegpportunities, and that students think that
learning English is really important in Mexico, espally in Quintana Roo because of its
geographical zone; they also showed that they waunse the language for personal purposes,

and to know better the natives for any reasonsde®its also showed the motivation and
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expectation dimension was the group with the highe=an of respondents who agreed with
it. It is known that external motivations could encage learners to learn the language such as

the need for employment and the economical status.

In addition, we can conclude that researched stghjsbowed beliefs that not only are
functional for their learning, but they are alsmsiolered also helpful for their independent
learning. This can be supported since studentstgmbiout that they investigate in other
sources and with teachers some information, arwl thksy mentioned that not only teachers
can solve their problems. Those students seenoriolidw the old tradition of learning where

teacher used to give all the information, and afsments from the ITCH seem to be self-
independent learners. However, there were someathations in their beliefs because most
of them showed that they still use the old learrinaglition techniques that do not match with

the communicative competence like memorizing tlaergnar rules, and vocabulary.

Results from this study also showed that there werse dysfunctional beliefs students from
the ITCH hold, and those beliefs could damage tlearning. For example, many of the
subjects surveyed agreed that mastering grammamdian excellent pronunciation and
doing translations are really important for leagiknglish. Consequently, it is really
important that teachers help learners to face apetlilysfunctional beliefs by being exposed to
new data about them, so they can develop moretigfeexpectations about the language to

be successful.

We can also conclude that there were found somiasities among this current research and
the studies done by Rojas (2008), Ramirez (2008)Mantalvo (2009). For example, in all
the four studies subjects agreed that the ageféstar for learning the language, that the
repetitions and the practice is really importantetarn the language, that some people are born
with a special ability that helps them learn Erfgliand learning English is mostly a matter of
learning a lot of new vocabulary words. Those snties among these four studies suggest
that some beliefs may be influenced by same chaiatits students have such as age, stage
of learning, and setting. Nevertheless, these antids should be examined closely in the

future.
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Therefore, it can be concluded that there weredaalso some similarities with studies done
in different context (Horwitz, (1989), Bernat (2Q@®005), Truitt (2003) and Altan (2006).
Some of those common beliefs were that childrenleam faster a language than adults, that
English can be learnt within two years of instrantithat learning a language is a matter of
memorizing new words and translating from Englishgd that everyone can learn to speak
English.

Regarding to the gender difference, we can condhodethere were some items that showed
slightly significant gender differences among malesl females. Some of those differences
are that male got a higher level of the difficudtfylanguage, and that female students were
higher in the foreign language attitude dimensi®ome men showed that they really consider
that grammar is really important when they leariglish; that they will learn English to speak
it very well; and that they consider that it isteetto learn the foreign language in the foreign
country. If students have a positive aptitude &arhing another language, it will facilitate to
learn it, but if students have negative aptitudesy could find difficult to learn the language.
On the other hand, there were some female studeertdioned that they are not afraid of
making mistakes, that it is better to learn thesiigm language in the foreign country, and that
that people who are good at math and science soegalod at learning English. Even though
in this research there did not take into accourstesgies, teachers should make sure about
what kind of strategy they use in class to makeesits to develop their skills and teachers
should create a comfortable environment.

Also, results of the academic achievement were rtapb due to the fact that it was not

possible to find much correlation among the stuslegtades and the dimensions of the
BALLI. However, by analyzing the item in isolatioepme minor correlations were found

which might be approached to students’ learninggse and thus, related to their academic
achievement.

Even though the results of this study only presegeneral view of students’ beliefs about

language learning in the ITCH, they were impor&inte it let us know what students’ beliefs
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are about learning English. ldentifying learnersliéfs is of particular importance to improve
effectiveness of English language teaching, andhdlp students become better learners.
However, beliefs about language learning are gdgesmongly held and difficult to change
(Bernat, 2005).

To sum up, those paragraphs review the findingsrteg in the present study of beliefs about
language learning. In order to know if those bsliedve been modified or are the same, other
investigations will be required. Also, studentslibis about foreign language learning are
found to play an important role in influencing thenotivation, attitude, strategy and
communication use, anxiety and academic achieverBemitwith little or limited knowledge
about the target language, students may have soiseomoeptions which seem to be
conflicting, or mismatching with teachers’ belieféAll will lead to frustration or
disappointment; bring problems in their academibieaement, and their learning. Thus,
language learning beliefs need to be explored xt steidies to know them better. In the next
section, some recommendations for futures researuth classroom consideration are

suggested.

6.2 Recommendations

This section presents some recommendations for refuttesearch and classroom
considerations. It is important to clarify not ortiyachers and students need to take into
account those recommendations to understand wigating on in their learning, but also the

institution which really needs to be involved i fbrocess of learning a language.

Findings of this investigation reveal that studentsn the ITCH that studied English 1 hold
beliefs that can help them to be successful irr theiguage learning; also they also showed
some beliefs that could be a barrier for their desg. It is necessary to help students to
develop realistic beliefs about foreign languagereng. Teachers can start from helping other
teachers and students develop positive attitudeshHowing them what kind of beliefs

mismatch with teachers’ teaching and with studeprtstess of learning.
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It is also recommended that students’ belief abanguage learning be taken into account
when designing the syllabus, and classroom adssitlTeachers need to be aware of their
students’ language learning beliefs since the \mgginning of their courses, so they can

expose learners to new information that will hdéerh to confront their unrealistic beliefs.

Another important recommendation is that Mexicaackeers should look at what other
countries and school are doing in academic achiemerand beliefs. Gabillon (2005), for
example, stated that in some institutions whereifor languages are taught, some syllabus or
curriculums are integrated in language learningicuia to negotiate learners’ dysfunctional
beliefs and help them to appropriate these in eerfanctional way. This example could give
an idea to teachers about how to design the syldbat takes into account the possible

dysfunctional beliefs.

It is also recommended to work with dysfunctionaliéfs and negative attitudes towards the
language; if teachers work on them students mighdity them and those beliefs and attitude
will not interfere with students’ motivation. Attitles and beliefs have also been reported to
have a notable effect on L2 and LF learners’ stiatese and motivation, with dysfunctional

beliefs and attitudes resulting poor strategy ueklack of motivation (Oxford, 1994).

Teachers should develop students the habit of itignik English and tell them that learning a
language means paying attention to content, acguoédinguistic form, practicing, and

communicative effective as well to avoid the tratish. For example, some English activities
such as English contest, English corner, and Hmgliass report are all good ways to
improving English thinking ability and the developm of English learning, which stress not
only the form-focused practice but also the meafiegsed practicdn addition, teachers can

train students to use strategies that good learfnegsiently use, or recommend them some

strategies which match their personality or leagrstyles.

Knowledge of learner beliefs about language legrnghould also increase teachers’

understanding of how students approach the tasksresl in language class, ultimately, help
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teachers foster more effective learning strategietheir students. Language learning and
teaching should not be only confined to languagelfit learning skills should be also

emphasized. More attention should be given to siistldearning process and learning
methods.

Finally, to sooth the impact of learners’ percepsi@f their English learning, teachers should
include cultural features that reflect the langudiget students are learning, so they stop

thinking that culture is not important when leaganlanguage, but it could motivate them.
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APENDIX A: Beliefs about Language learning Inventoy (BALLI)

Original Version

Directions: Below are some beliefs that people haveout learning foreign languages.
Read each statement and then decide if you: (1) stigly agree, (2) agree, (3) neither
agree nor disagree, (4) disagree, (5) strongly digeee. There are not right or wrong

answers. We are simply interested in your opinionsQuestions 4 & 14 are slightly
different and you should mark the as indicated.

REMEMBER: (1) strongly agree, (2) agree, (3) neither agrealisagree, (4) disagree, (5)
strongly disagree.

Beliefs about the nature of English Language Learmg (BALLI
No. | Statement 112345
1. | Itis easier for children to learn a foreigndaage.
2. | Some people are born with a special ability Whielps them learn
a foreign language.

3. | Some languages are easier to learn than others.

4. | The language | am trying to learn is :
1) a very difficult language, 2) a difficult langym 3) a language
of medium difficulty, 4) an easy language, 5) ayvesisy language

5. | I believe that | will learn to speak this langaavery well.

6. | People from my country are good at learningifpréanguages.

7. | Itis important to speak a foreign language aithexcellent accent.

8. | It is necessary to know the foreign culture meo to speak the
foreign language.

9. | You shouldn’t say anything in the foreign langeauntil you car

say it correctly.

10. | It is easier for someone who already speakseagh language t
learn another one.

11. | Itis better to learn a foreign language inftreign country.

12. | If | heard someone speaking the language Irgimgtto learn, |
would go up to them so that | could practice spagkine language
13. | It's OK to guess if you don’t know a word iretforeign language.
14. | If someone spent one hour a day learning aukege how long
would it take them to become fluent? 1) less thayear, 2) 1-2
years, 3) 3-5 years, 4) 5-10 years, 5) you caaitna language in
hour a day.

15. | 15. | have foreign language aptitude.

16. | Learning a foreign language is mostly a maitdearning a lot of
new vocabulary words.

17. | Itis important to repeat and practice a lot.

O

| =)
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Beliefs about the nature of English Language Learmg (BALLI)

No. | Statement 5

18. | | feel self-conscious speaking the foreign teagge in front of other
people.

19. | If you are allowed to make mistakes in the beigig, it will be
hard to get rid of them later on.

20. | Learning a foreign language is mostly a maifdearning a lot of
grammar rules.

21. | Itis important to practice in the languageokabory.

22. | Women are better than men at learning foregguages.

23. | If |1 get to speak this language very well, lllwvhave many
opportunities to use it.

24. | Itis easier to speak than understand a folaigguage.

25. | Learning a foreign language is different frazarhing other school
subjects.

26. | Learning a foreign language is mostly a mattaranslating from
English.

27. | If | learn to speak this language very wellwitl help me get 3
good job.

28. | It is easier to read and write this languagenttho speak and
understand it.

29. | People who are good at math and science argowok at learning
foreign language.

30. | Americans think that it is important to spedkr@ign language.

31. | I would like to learn this language so thatah et to know its$
speakers better.

32. | People who speak more than one language veelleay intelligent.

33. | Americans are good at learning foreign langsage

34. | Everyone can learn to speak a foreign language.
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APENDIX B: Beliefs about Language learning Inventory (BALLI)
Modified version
Prueba Piloto |
BALLI Cuestionario de creencias acerca del aprendaje de un idioma.

Universidad de Quintana Roo
Maestria en Educacion

Instrucciones generales:

Esta escala tiene como objetivo conocer las creeaxiacerca del aprendizaje de
inglés. Le solicitamos su cooperacion respondiendo los items que a continuaciof
aparecen. Por favor, no deje preguntas sin contestano existen preguntas falsas ¢
verdaderas, correctas o incorrectas. No es necesaue escriba su nombre. Gracia
por su colaboracion.

D —

Para cada enunciado encierre en un circulo la respsta que mejor representa su
acuerdo o desacuerdo.
1= Completamente en desacuerdo  Br desacuerdo 3= Neutral

4= De acuerdo 5= Completante de acuerdo
1. A los nifios les resulta mas facil aprender mglée a los adultos. 1 2 (3 |4 1|5
2. Algunas personas tienen una capacidad especabprender. 1 2 B 4 b

3. Algunos idiomas son mas faciles de aprendeetjigtoma inglés. 1 2 3 4 5
4. El idioma inglés esta estructurado de la misona& que el idioma
espafol.
5. Creo que aprenderé inglés muy bien. 1) 2| 3| 4
6. Es importante hablar inglés con una pronuncieeiktelente. 1 2 3 4 b
7. Para aprender inglés hay que conocer la cultierdos paises
angloparlantes.
8. No se deberia decir nada en inglés hasta goieesia decir bien. 1 2 B 4 5
9. Para alguien que ya domina una lengua extrameranas faci 119
aprender inglés.
10. Lo mejor es aprender inglés en un pais andygar 1] 2
11. A mi me gusta practicar mi inglés con anglapdds. 1 2 3 4
1 2 1
1] 2

O

o
I~
O1

12. Si no se sabe una palabra en inglés es validotar adivinarla.
13. Creo que soy capaz de aprender el idioma inglés

14. Lo méas importante al aprender el idioma ingiéssaber muchp
vocabulario.

15. Es muy importante repetir y practicar much@@renderinglés| 1 P 3 |4 |5
16. Soy un poco timido(a) al hablar con otras peas@n inglés. 1 2 B 4 5

17. Si mis maestros no corrigen mis errores delspeneipio después
sera dificil eliminarlos.
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Para cada enunciado encierre en un circulo la respsta que mejor representa sii

acuerdo o desacuerdo.

1= Completamente en desacuerdo 2= En desacuerd 3= Neutral

acuerdo
5= Completamente de acuerdo

4= De

18. Lo méas importante al aprender inglés es aprdadgamatica.

N

LY

19. Para aprender inglés es muy importante praaital laboratorig
de inglés.

20. Las mujeres tienen mejor capacidad para aprenges que los
hombres.

21. Si aprendo inglés muy bien tendré muchas opiolddes parg
usarlo.

22. Es méas facil hablar inglés que entenderlo.

23. No es lo mismo aprender inglés que aprendas otaterias.

24. Lo mas importante para aprender inglés es dprentraducir.

25. Si aprendo inglés tendré mas oportunidadescanéar un mejor
trabajo.

26. Es mas facil leer y escribir en inglés que édbly entenderlo.

27. Las personas que son buenas en matematicasaiasi no son
buenas para el inglés.

28. En mi pais, la gente piensa que es muy impersaber inglés.

29. Me gustaria aprender inglés para poder conoefr a personas
angloparlantes.

30. Las personas que dominan mas de un idioma ggnmeligentes.

31. Los americanos son buenos para aprender idiomas

32. Todas las personas tienen capacidad de apriegtEs.

33. Puedo mejorar mi desempeiio en inglés si hago@ps extras y
consulto otras fuentes aparte del profesor y molib

34. Si me esfuerzo mucho en aprender inglés camgod mejoraré
mi habilidad.

35. Desarrollar buenas habilidades en inglés iragiempo.

36. Los maestros son los Unicos que pueden resoigadudas sobre
el idioma.

37. Memorizar listas de palabras es bueno parararegbvocabulario

)
LUn s

38. Es importante dominar bien la gramatica antesndpezar a hablz
en inglés.

39. No importa que cometa errores, debo de atrevarhablar en
inglés.

40. Si en la primera semana no entendi nada ennsv quiere decir
gue nunca aprenderé inglés.

41. El idioma inglés es: 1) muy dificil, 2) dificB) ni muy facil ni

muy dificil, 4) facil, 5) muy facil.
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Para cada enunciado encierre en un circulo la respsta que mejor representa sii
acuerdo o desacuerdo.

1= Completamente en desacuerdo 2= En desacuerd 3= Neutral 4= De
acuerdo

5= Completamente de acuerdo

42. Si alguien dedica una hora al dia al estudiadd®na inglés,
¢,Cuanto tiempo crees que tardara en aprenderlia: digmenos de un 112 3l al 5
afo, 2) 1-2 afios, 3) 3-5 afios, 4) 5-10 afos, Senmmede aprender
inglés estudiando solo por una hora diaria.

Por favor, en esta seccién anota todos los comentarios que puedan ayudar a mejorar este instrumento
como redaccion, vocabulario u otra cosa que no hayas entendido y que consideres deba cambiarse
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APENDIX C: Beliefs about Language learning Inventory (BALLI)
Modified version

BALLI
Encuesta sobre creencias acerca del aprendizaje ddioma inglés

INSTRUCCIONES GENERALES:

Esta encuesta tiene como objetivo conocer las cieeacerca del aprendizaje del inglés.

Le solicitamos su cooperacion respondiendo a éastque a continuacion aparecen. S
estamos interesados en conocer tu opinion, y poy tel pedimos que nos respondas

sinceridad y no dejes ninguna pregunta sin respomiees un examen, por lo tanto,

existen respuestas correctas o incorrectas. Neasario que escriba su nombre.

50lo
con
no

GRACIAS POR SU COLABORACION.

SECCION |
Encierra el nimero que mas se acerque a tu respuast

1 2 3 4 5

En completo .- Totalmente de
desacuerdo En desacuerd{ No me puedo decidi|f De acuerdo acuerdo

1. A los nifios les resulta mas facil aprender mglée a los adultos. 3|4

2. Algunas personas tienen una capacidad espeaial gprender una,
lengua extranjera.

3. Algunos idiomas son mas faciles de aprendeetiinglés. 1

NN N R

4. El idioma inglés esta estructurado de la misaren& que el idioma
espaiiol.

N
=

5. Creo que aprenderé inglés muy bien.

6. Es importante hablar inglés con una pronuncieektelente. 1

7. Para aprender inglés hay que conocer la cultdgalos paises
angloparlantes.

8. No se debe decir nada en inglés hasta que ga pleeir bien. 1

9. Para alguien que ya domina una lengua extraegeraas facil aprender,
inglés.

10. Lo mejor es aprender inglés en un pais andbger 1

11. A mi me gusta practicar mi inglés con anglapdds. 1

[
NININ NN NN

12. Si no se sabe una palabra en inglés es validotar adivinarla

13. Creo que soy capaz de aprender el idioma inglés 1

14. Lo més importante al aprender el idioma ingééssaber muchp
vocabulario.

=
BI\)N

15. Es muy importante repetir y practicar much@@grender inglés.

=

16. Soy un poco timido(a) al hablar con otras pers@&n inglés.

17. Si mis maestros no corrigen mis errores delspeneipio después m
sera dificil eliminarlos.

(L)
o ool o joroljolfol o1 (o1 o1 (oo o1 (o1 o1 |O1

W (WW W [WWWWw| W W W Www w w w
e R T B S T Y B I I = S~ ) B o

NN
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Encierra el nimero que mas se acerque a tu respuas
1 2 3 4 5
Edn SO En desacuerd{ No me puedo decidif De acuerdo VEEImETE 6E
esacuerdo acuerdo
18. Lo mas importante al aprender inglés es aprdadgamatica. 12|13(4|5
_19.| Para aprender inglés es muy importante praaital laboratorio dal ol3lals
inglés.
20. Las mujeres tienen mejor capacidad para aprend&s que los 1120345
hombres.
21. Si aprendo inglés muy bien tendré muchas opioiddes para usarlo}] |2 (3|4|5
22. Es més facil hablar inglés que entenderlo. 213|415
23. No es lo mismo aprender inglés que aprendas otaterias. 1213|415
24. Lo mas importante para aprender inglés es dprentraducir. 12|3(4]5
25. Si aprendo inglés tendré mas oportunidadesnden&rar un mejo*1 ol3lals
trabajo.
26. Es mas facil leer y escribir en inglés que dwddbly entenderlo. 1213|415
27. Las personas que son buenas en matematicasaiasi no son buen 2 50345
para el inglés.
28. En mi pais, la gente piensa que es muy impersaber inglés. 12345
29. Me gustaria aprender inglés para poder conwegor a personas, | 5| 31415
angloparlantes.
30. Las personas que dominan mas de un idioma sgnnteligentes. 12/3]4|5
31. Los americanos son buenos para aprender idiomas 112|3(4]|5
32. Todas las personas tienen capacidad para apriegtes. 12[3(4]|5
33. Puedo mejorar mi desempefio en inglés si hagui@ps extras 11203lals
consulto otras fuentes aparte del profesor y molib
34. Si me esfuerzo mucho en aprender inglés coengod mejoraré mi 1 3lals
habilidad.
35. Desarrollar buenas habilidades en inglés iragiempo. 12(3]4]|5
3dG Los maestros son los Unicos que pueden resailigedudas sobre ely 3lals
idioma.
37. Memorizar listas de palabras es bueno parar@ameni vocabulario.| 12 |3|4 |5
_38.| !Es importante dominar bien la gramatica antesrdpezar a hablar €1 503(45
inglés.
39. No importa que cometa errores, debo de atrevarhablar eninglés| [12(3|4|5
40. Si en la primera semana no entendi nada eninso guiere decir qu’e1 olalals
nunca aprenderé inglés.
41. El idioma inglés es:
1) muy dificil 2) dificil ?i rr‘;]&“é’i f‘}iﬁ” 4) facil 5) muy facil
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Encierra el nUmero que mas se acerque a tu respuast

42. Si alguien dedica una hora al dia al estudiaditama inglés, ¢ cuanto tiempo crees (
tardara en aprenderla bien?

jue

1) menos de u
ano

! 2) 1-2 afios

3) 3-5 afios

4) 5-10 afnos

5) Implosible
hacerlo con ung

|

hora diaria

Instrumento modificado por Rojas & Reyes (2008)

Seccion 2. Datos Demograficos

Datos estudiantiles:

1.1 Matricula:

1.2 Nombre de tu Licenciatura o ingenieria:

1.3 Semestre:

Datos Personales:
2.1 Tu edad es de:

Menos de 18| 18-21 | 22-25| Mayor de 25
O O O O

2.2 Genero: O Hombre | O Mujer

2.3 Lengua materna:

Espafiol Maya Otro:

2.4 ¢ Has estudiado inglés aparte de la secundprigpgratoria®l Si

GRACIAS POR TU COLABORACION

O No

Por favor, en esta seccion anota todos los comestgue puedan ayudar a mejorar este

instrumento como redaccion, vocabulario u otra cpsano hayas entendido y que consideres

deba cambiarse.
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